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Forward

The purpose for the directory is to give an ovesvand description of teacher training materials
and resource® practice Intercultural Education. We hope thesamples will be helpful for

schools and teachers to deal with and take intowatccultural diversity. Cultural diversity in the
society has increased in all countries due to imatign. Therefore there is a need to better
understand different culture and appreciate cultixersity in developing a society for all. To
implement an intercultural perspective in educatian help teachers to meet the challenge creating
possibilities for all to participate equallyrhis directory is a result from collaboration ireth

INTER Network during 2007 — 201The partners in INTER network come from following
institutions:Norway UiO, Oslo, Spain CIDE, Spain FUHEM, Italyokii

The INTER Network purpose to improve quality of edtion and contribute to innovation in
schools by assisting them in the adoption / implaiadéon of an intercultural approach, fostering
the reflection on cultural diversity and providiagcenario in which to cooperate, exchange and
elaborate practical tools for initial and in-seevieacher training. Teachers can make a difference
in schools by transforming their own practices aighs about education and cultural diversitye
INTER Network has created a learning community whbe activities respond to the following
dimensions: exchanges of ideas and innovation @midin topics of intercultural education-
theoretical foundations, teacher training initiaByschool practices, resources, communication.
Exchange resources for intercultural educatiorbaiaion, implementation and dissemination.
The resources in the will be uploaded on the Ndtwabsite in order to make them available to

the general public.

Oslo December 162010

Coordinator



Jorun Buli-Holmberg,

University in Oslo, Norway

Content

Introduction

Guides

Activities and workshops

Electronically Divorcés

Commented Web links

Commented Resources

Commented References

References

Appendix



Detailed Content

] o o (8o (o] o HR PP TP PP PPPPPR 7
How this directory iS deVeIOPEA ... 8
HOW this direCtOry IS DUIIL UP.......oviiiiiis ettt e e e e e e e e e eeeeeeeeeeeseeees 8

1T o [T P PP PPPPTPPPRPPPPP 9..
Inter Guide: A practical guide to implement intdtartal education at SChoolIS .................ccee. ! 9
A Guide for Discussions about Racism: What is racasd how can we deal with it. ............... 12
A Guide to promote: The ISSA Pedagogical Standa&dsapetent Teachers of the 21st Century:
Definition of QUality PEAAgGOQY .......uuuuuuuuuuuuuiiiiiiiiiiiiiiiitiieiieiete s ssmnesseeseesessessssnnnenes 16
A Guide for: Education for Social Justice: A Pragrior AdUltS .........ooeveiiiiiiiiiiiiiiiiiiiceeeeee, 18

ACLIVItIES AN WOTKSNOP. ... et 20
Role-play: Trial Of Galil@0. .......coooiiee e 20
COOPEIALIVE GAIMES ....ceiiiiiiiiie it e et eeeeeee ettt ettt s mmsmms et s s tssssssssssnsnnbennnnnnes 21
T (ol U0 = LS (o [ PP 22
Iniciacion a La Literatura Espafiola: “Don Quixold Mancha”. ...........cccccooeviivvveeees . 23
PIAY 1N GIOUD .ottt ettt ettt ettt ettt ettt ettt e e e e e e e e e e e e e e e e aaeaaaaaeaaaaaaaaaeaaaes 24
WOTKSNOP: TaKE 5 ..ottt e e e e e e e e e e e e e e e e e e e e e e e eaeeeaeeeeeas 25
Workshop: Equal EQUCALION ...ttt 26
Worksop: The other Of Me ... 27
Roma Culture: Finding Authentic ROM@a VOICES. caaaaeu.iiiiiii e 28
“1001 Ideas for Teaching about Muslim Cultures Bi&tory(ies)” .........ccccceveviiiiieiieiee s 37
Meet the world of Islam — educational workshop &ABIA.pl and the Polish National
CommiSSION fOr UNESCO......ccciiiiiiiiiiiit ettt e e ee e 39
OSCE Mission to Bosnia and Herzegovina: CulturBeigions .................eevvvvvvvivivinnriinnnn 41
Intercultural Museum (Interkulturelt museum) IKKASIO, NOrWaY ............euvvvmevmiinnnnnnnnnimnnns 41
Govt of Finland: Special Measures to combat intlee against Muslims.............c.cccccee v 42
Canton of Zurich: Circular: Guidelines Muslim Pugpét State Schools: Recommendations ..... 42
Islam and Muslims in the Swedish SChOOL.......ccccooiiiiii 43

VideO/DVD/EIECIIONIC VEISIONS .....eiiiiiiiiiieeeee ettt e e e et e e e e e e e annene e 45
Videoconference: “We want the World t0 KNOW” .eece...ooiiiiiiiiiiee e 45
Anti-Racism Movie and VIidE0 GUITE ...........ueuummeeeeeeeieiieiieiieeiiieeieeasesessessssieeeeeeeeeeeeeeeeeeees 46

Commented WEB LINKS .......oiiiiiiiieei ettt e e e e e e e e e e e et e e e e e e e e eenananns 52
COMMENTEA RESOUICES......cciiiieeiiiiie e e ceee et e e e e e e e e ea e e e e e e e e e aesas e s e e e eeeeeaeessnaaeaeeaas 61
ComMmMENTEd RETEIEINCES ......cii i it s e e et e e e e et e e e e e e e e e e e aaeaaaaneaeeeas 65
S (=] =] L0 P 85
F N o = N 5 1) OSSP UPTP TP PPP 89



Introduction

This Directory gives an overview and descriptiofdraining materials and resources to practice

Intercultural Education.

Background

The INTER Network are a learning community représetoy schools and Higher Education
Institutions that has been supported from EU inpdeod from 2007 to 2010. The Inter Network
defines teaching and learning as an active andezatipe process, which inevitably occurs within
a social context. The cooperation in the netwak intended to learn from others’ expertise and

create links between theory and practice.

Work Package (WP) 6 has been one of the activitifse Intercultural Network. The aim for WP
6 has been to collect teacher training materiadsrasources to develop a directory to practice

Intercultural Education.

Why focus on Intercultural Education?

Education is vital for the survival of culture fpromotion of better cultural understanding and
appreciation of cultural diversity. Interculturgliis a dynamic concept which refers to evolve
relations between cultural groups. It has beemaddfias “the existence and equitable interaction of
diverse cultures and the possibility of generashgred cultural expressions through dialogue and
mutual respect” (UNESCO, 2006). In recent yearstélaehers has to teach students with different
culture, linguistics and abilities. Teachers shothldrefore enable the children to respect others

cultural difference, celebrate diversity and value other’s cultural beliefs and practices.



The need for teacher to get access to different kinof materials and resources

For the classrooms to be appropriate learning enments for all students with cultural
differences the teacher must develop the curriagargn that helps for intercultural understanding.
They must embrace an emancipator approach to alumicand pedagogy that validates the dignity
and humanity of each learner. When teachers demngh modify curriculum which meet the
multicultural group they will be able to help thaildren with different culture to respect and
appreciate cultural diversity and experience otleeiteure. The personnel involved in educational
system have their own cultural perspectives antli@llaspirations in their curriculum design and
teaching. Intercultural education aims to imparaeemess among children of their own culture and
value to respect the cultural difference from th®im. It is a system of education which initiates

appreciation of each other’s discrimination andedey ones with cultural diversity.

How this directory is developed

All the participators in the Inter network have tgapating and collaborate in the process collegtin
data. All the participators contribution has giverportant information that was necessary to create
this directory. Finally the coordinator has struetliin different categories and set all the cofldct
data together.

How this directory is built up

Guides

Activities : Play, Roleplay and Games
Workshop

Electronically Devises: Video, DVD etc

Books, Journal and Newspapers
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Web Links to Materials and Resources



Guides

Inter Guide: A practical guide to implement intercu ltural education at
schools

The INTER Guide has been designed as a practicbldgrovide the reader with support in
analyzing, implementing and improving Intercultugalucation in school practices. It is a Printed
Guide and a DVD version. It has focus on teachetgining and teachers in service, and it could
also be useful to anybody with a direct or indinattrest in thinking critically about Educatiors, a
well as to those who are not satisfied with theenirstate of the art for whatever the reasons and
want to change and improve the ways in which wecareently teaching and learning. The Guide
provides mainly challenges to re-think and re-stapeent ideas and practices about Education.
Web link: http://tandis.odihr.pl/documents/hre-compendiusi@bD%20SEC

Objectives
* The homogeneity perspective
* Improve intercultural competences in the teachers.
* Implicit goals of current Education
* The ideas of academic success and academic failure
» Make explicit implicit ideas with which are currgnteaching and learning
» Critically think about these ideas related to acpuactices
« Consider different ways and ideas in order to thaam
» Decide if you will change and what you would likedhange

* Provide information, examples, resources, and riad¢gdo help to change practices.



Users
Teachers

Structure and activities

It is a practical guide about intercultural eduzatin school and offers theoretical information,
practical guidelines, questions to think aboutivéiets to be done with other people, resources, et
The INTER Guide is divided into eight modules, eank addressing Intercultural Education and

how to implement it from a different angle.

Module 1:Compulsory EducationChallenges the reader into rethinking the sigaifce of
compulsory education today, critically analyzing stims and function of compulsory schooling in
our societies, and introducing the Interculturgiraach as a proposal for transformation of

schools.

Module 2: Diversity versus Homogeneity in Schedlbe ideas of homogeneity and diversity are
defined, helping the reader to identify both in/herschool environments. To show the benefits
and difficulties we see in switching from a mostlymogeneous perspective (which is currently

operating in most classrooms) to a diversity pertpe in the process of learning which

acknowledges and works out of individual variation.

Module 3: School, Home, CommunitiReflects on the importance of good relationslaipd
collaboration among families, schools and othermomity agents, considering different

alternatives of collaboration which may occur amdimhderstand them as a continuum.
Module 4: Theoretical Assumptiongocuses on identifying the implicit/explicit trges of

teachers, showing theories underlying the Inteucaltapproach (about teaching/learning/

communication) and reflecting upon the practicgblications of former analysis.
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Module 5: Educational PoliciesAnalyzes educational policies trying to go beyadime plain
understanding of laws, norms and regulations totiffeand recognize the ideological interests

underlying models and ideas which give reason aive dll legislation.

Module 6: Evaluation, Student Assessment and Quasisurance Encourages reflection on what
evaluation is and what we think it should be. legdeyond the testing of students’ academic
performances and concentrates attention on thaitepand learning process.

Module 7: School Structure and Organizatiofries to make explicit our mental images about
schools, to reflect about the main dimensions hostorganization, and to elaborate on the

practical implications in order to build an Inteltcwal school.

Module 8: Teaching and Learning Strategiddas the aims of: studying learners and teacher’s
roles in depth; to contribute to the improvementahpetences that teachers have to attain; to help
teachers be aware of and practice different stiegetp make known different experiences which
teachers could apply.

A glossary is included at the end of the INTER @uichich gathers what are the most important

terms regarding Intercultural Education.

Learning outcomes

* More sensibility about intercultural issues and enoatural evaluation

How the materials and resources meet interculturaissues
The guide refers to intercultural education. Al tnodules talk about intercultural issues.
By promoting reflection and application to one’sroeontext the intercultural education is the

focus.

Strength and weakness
» It promotes the reflection in the school (vs. piE@@tand can be applied to own experience
* It promotes thinking and generates interaction detuhte

* Sometimes is a bit hard for teachers becauseri@ktvision of school.

11



Recommendations
Use it in teachers’ training! Create possibilitiegrain teachers in intercultural education in
schools to teachers working in the same contexer@istance course for teachers and use the

Guide to promote collaborative reflection and delziout Intercultural issues.

A Guide for Discussions about Racism: What is racis m and how can we
deal with it.

The Guide is dealing with several factors that wesider as key issues for better understanding,
discussing and dealing with racism as a social pimemon. The objectives and activities attempt to
respond to these issues and to encourage proadssealysis, reflections, and actions, so that the
users will be able to pursue their own relevantstjoas and answers.

The intention is that the Guide should be flexiét®ugh to be used in different educational
contexts and with different users. Although secopdad primary school teachers are the main
targets, it was also addresses boys and girlsaifhés to initiate a dialogue in informal contexts

with children, other educators, social teachersema and anyone interested in the subject.

Web link: http://www.sasked.gov.sk.ca/docs/frankfaiere/sec/racism4.html

Objectives
* To extend awareness and consciousness about Racism
* To make visible this phenomenon, to recognize afidat on how it operates in our daily
life
* To provide some strategies to deal with the phemamemainly not to deny it and be able

to speak about it
Users

The Guide addresses different user groups: teagbements, adults in general, volunteers, teenager

and young adults.

12



Structure and activities
The Guide has been applied in three different ways:
1. avirtual course for teacher training - duringnénth.
2. a short course for teachers, university studemtisadults in general — duration 2 days.
3. a session for young volunteers — duration 2 $our
During the course period, a virtual platform anfd@e-to-face forum were available to share and

exchange reflections, ideas and experiences ref@atetism among learners and teachers.

Each one of the involved study groups followeditsh process when working with the modules.
During the virtual course, the plan was to userelmodules of the Guide during a period of 6
months of virtual learning process. The short tweelvcourse included conferences followed by
open debates among participants. The session fonteers followed the same process as the two-

week course.

A Guide was conceptualized as a glatb@tument in which each module focuses on one of key
issues. The content of each module was closelteckta that of the other modules, as well as to
the glossary. Learners were assigned to develaprder of relevant activities and with an essay

elaborate, summarise and explain their ideas awalihigs.

The Guide has a five-module structure that attertrgptespond to issues related to racism, and
above all, these modules attempt to encourage ggesef analysis, reflections, and actions related

to the Guide, so that they will be able to purdwartown questions and answers.

Module 1 - What is racismPhis being a fundamental topic, the module presehts we refer to
when we talk about racism. After a plan that app&apersonal perceptions and experiences of
racism, a definition is proposed. In addition, aeseof concepts and mechanisms related to racism
are presented; these concepts and mechanismselpltdiunderstand racism and also lead the

study of the rest of the modules in the Guide.

Module 2 - Racism: Why and what farRis module presents the complexity of racism, \aith

analysis that emphasises both the causes for asibpmbenefits of racistehaviour for

13



individuals or groups who practice it. Social clésation, hierarchy, power and privileges are

possible reasons and explanations for racist bebavi

Module 3 - How does racism evolvgtarting from the concept of racism as a sociahpheenon,
this module analyzes and invites the learner toifithe analysis of the manifestations of racism
from two perspectives: the factors (personal amibfothat promote the manifestation of racism,

and the forms and characteristics of the expressibracism in different contexts.

Module 4 - How racism is sustained@Ris module shows and analyzes the mechanismsehat

to maintain racism in society, mechanisms suchoasunication media and/or textbooks. It also
highlights the importance of becoming aware of listhe transmission of racism works in daily
life.

Module 5 - How can we deal with racisiR@calling the ideas that have come up in previous

modules, this module deals with racism throughalmecesses; awareness, reflection, and action.

The idea that it is necessary to act, to becomalwed in changing the state of things that makes
racism possible, is emphasized. Accordingly, thedalve of the Guide is to provoke responses to
racism by following this three process; awarenesftection, and action. Different activities of

analysis, reflection, collaboration, and action presented.

Finally the Guide includes@lossarythat provides a series of transversal? These ctsaeib be

mentioned throughout the different modules.

Learning outcomes

Learning processes are different for different goaind individuals. Persons previously involved
in the question of racism and who are consciousitata@ism value learning process and out come.
However we have not been able to reach a broa@aceli In our opinion, this subject provokes

general denial and rejection, and we find it diffido promote consciousness and involvement.

How the materials and resources meet interculturaissues

14



Consciousness about racism and fighting agaimstlie first and most necessary step to build an
intercultural society. In order to combat racishéeéour, we must first ask ourselves how does

racism originatesind question our own behaviour as individualsasd group.

As we have been able to see, contemporary racisrmisch more “camouflaged” than that of
other historical periods. Therefore, fighting itbenes much more difficult and complex. Even if
previously it may have been associated with extrattieides, today it invades more aspects of

society. The fight against racism will require tkiimg, reflection and problem solving.

Strength and weakness
Strength is related some of the participants’ prmesiinvolvement, experience and motivation, who
took advantage of the opportunities that the Goiters for reflection and communication about

this phenomenon. The Guide provides inspirationtfmking, reflection and problem solving.

The weakness of using the Guide was related to sditie reactions of some of the users such as:
conflicts related to denial of the phenomenon ajection to speak about some of the
manifestations. The short numbers of participamtlithree training courses proposed was also a

weakness.

Recommendations

It is recommended that in order to use the Guitecgbely and accomplish its objectives, it is
necessary to first become familiar with the contard adapt it to specific needs of each study
group. To achieve this, it is important to consisigecific targets and interests of every single
participant, as well as time available. Using thére Guide, from beginning to end, is not
essential, nor is it necessary to follow the gigeter of the modules. However, it is always a good
idea to start with the first module, where the aptaal principles are established about what
racism is. After this one can apply the chosen rexdin the desired order. Learners can chose to
work with a whole modulesr can only work with those ideas that seem mdstjaate for the

group, choosing activities related to these ideas.
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The intention is that the Guide should be flexiét®ugh to be used in different educational
contexts and with different users. Although secopdad primary school teachers are the main
targets, it was also addresses boys and girlsaifhés to initiate a dialogue in informal contexts

with children, other educators, social teachersema and anyone interested in the subject.

A Guide to promote: The ISSA Pedagogical Standards: Competent
Teachers of the 21st Century: Definition of Quality Pedagogy

The guide gives a framework of principles for quyatiedagogy. Further it provides guidelines for
teacher preparation and continuous professionaldpment, supporting early year professionals
from the classroom to the policy level. The Guislavailable in electronic and printed versions.

Weblink: International Step by Step Associatibittp://www.issa.nl/

Objectives
» Disseminate principles of quality education
* Provides guidelines for pre-service teacher edocats well as in service upgrading

» Special focus on early year professionals fromtpralcto policy level.

Users
Teachers and other professionals, administratagspalicymakers engaged in all aspects of early

childhood education on practical and policy levels.

Structure and activities

A basis for professional discussion, building ardamding partnerships, improving practices, and
bringing change into the lives of young childremptovide maximum support to each child and
his/her family.Networking promotes professional development abskZhetwork level.

On- going professional development combining tragnmentoring, team working, self-valuation,

formative evaluation and networking

Learning outcomes
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ISSA standards support on-going professional dgveémt. In this process teacher choose the
focus of his/her quality improvement and usualbrt&d with one focus area. As Standards are
interdependent in reality a change in one focua breng changes in others.

Promoting the right of every child and family to ineluded, respected, and valued, to participate,
to work toward common goals, and to reach thelrdatential with a special focus on the most

vulnerable is integral to quality pedagogy.

The teacher serves as a model and assures thagltheseryday experiences, children learn to

appreciate and value diversity and to develop kilks o participate.

How the materials and resources meet interculturaissues

Some research results approved that those chidnerare in the classroom of teacher who went
through the process of professional developmengaiatity improvement of their practices based
on ISSA standards are doing better in school. Realdo show quality improvement of teachers
who used the standards as a tool for their prasaasigrowth. Inclusion, Diversity, and the Values
of Democracy are one of sevAreas of thdPedagogical StandardStandards improve

professional development support and activitietherlevel of school.

Strengths and weakness
The strength the possibility to use the Guide ffedent cultural environments, applicable, flexible

The weakness is that training (mentoring trainisg)eeded for proper use.

Recommendations

It is important to use the materials as ongoinglgiines for quality improvement.

Standards are based on consideration of diversdtyireclusive pedagogy which are the main
conditions for successful intercultural educatibeacher can use the standards alone or with the
support of others. As critical reflection of his/lpractice is an important part of quality
improvement in this process it is important forcteers to have some support from colleagues.
That's why standards are also very useful toolfapsrt team-working on the level of school and
networking among schools.

17



A Guide for: Education for Social Justice: A Progra m for Adults

The Guide is a Trainer’'s Manual developed in coapen with International Step by Step
Association (ISSA) aiming at training workshops teachers and other relevant target groups.
The Guide and Manual is presented as printed matter

Web link: International Step by Step Associatiattp://www.issa.nl/

Objectives
The main objective for the Guide is to provide dappgportunities for access to education for all
learners who for different reasons have a socgsdliantage.

Users
The main target group is all professionals withdn@ation with emphasis on teachers. The guide
can also be useful for parents.

Structure and activities

Presentation of theory, individual work, and snaaltl large group activities stimulated the
participant to share experiences and opinions dsawstimulating reflections through discussions
and dialogue.

Two three-day workshops were conductBde workshops included lectures, individual work,
group work and plenary discussioii$ie first three-day workshop used dialogue andgmtasions
challenges that helped participants to name anzkvesues related to prejudices, discrimination

and oppression. The second three-day workshop waec continuation of the first workshop

18



emphasising the strategies and personal commitnestted to take individual and institutional

action.

To begin with it was hard to assure the interesttis topic from schools communities or
individual teachers. However the financial suppbpieovided by EU’s social founds helped

because the workshops were free of charge.

Learning outcomes
During the process of lectures, group work andudisions participants went through different
activities helping them to understand necessargequs. The participant also discussed the

concepts in relation to everyday practice tryindrid explanations and solutions to the challenges.

How the materials and resources meet interculturaissues

The pilot experience demonstrated that teachershaddaindergone this training to help prevent
social injustice displayed more positive attitutt®sards for example Roma children and their
communities, thus leading to better educationat@utes for children. The training also helped
teachers to be aware of all possible differencesdlassroom and how to be able to cope and
create inclusive learning environments. The trgratso helped to improve teacher’s reflective

skills.

Strengths and weakness

The Strength of the material:

- proved to be relevant and useful in differentunal environments.

- provided different activities helps participatisunderstand the concepts in various ways.
- is flexible and therefore applicable.

- provides opportunities for many interactive pisses

The weakness of the material is that it is diffidal the target groups to use it without the heatil

guidance of trainers who know the material.

Recommendations

It is recommended that trainers and participatbcaikl:
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- go through the training material to be able tdenstand all concepts before training the target
group.

- discuss the meaning of different concepts reltdesl/ery-day situations and try to find
explanations for the different concepts and triirtd solutions to the challenges.

- Participants should evaluate their learning pse@nd outcomes.

- Financial support by EU Social founds is impottan

Activities and Workshop

Role-play: Trial of Galileo.

The role-play focuses on the historical convictdialileo and his conflict with the Catholic

Church and how to use the historical happeningagieto interaction and cultural exchange.

Objectives
« Understanding of place in history of situation-audtl attitudes at the time.

* History in a cultural context.

Users
This role-play is also possible to use with traitesechers and electronically with students in EU,

and are used many times with trainee teacherslantt@ically with students.

Structure and Activities

Different students take on a role and are suppligl basic information about the character. Then
all act out their characteFhere isused known historical happening relevant to int&sacand
cultural exchange. The activity is controlled bytor. The activity needs two hours. It is possible

to use room or virtual room or role play cards.

Learning outcome
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Leads to greater co-operation and understandirttades students out of themselvdsy or may

not result in the historical outcome.

How the materials & resources meet intercultural isues

The role play gives possibilities of understandifiglaces in a history situation and the cultural
attitudes at the time. This role-play focuseseemacting of the historical conviction of Galileo
and his conflict with the Catholic Church. The hatetive processes in the role play are valuable,
and promotes dialogusetween diverse individuals. Different studentstak a role and are

supplied with basic information about the charactéen all act out their character.

Cooperative Games

This is a game as promote cooperation throughatefle that create develop mutual understanding,

trust and dependency. The goal is to develop pesiélationships in classrooms.

Objectives
* To develop positive relationships.
* To develop mutual understanding, relationshipsttmmutual dependency and little
reflection afterwards.
Users
The school community (parents, teachers, students).
e Teacher training courses
» Parent training courses

* Regular time in classroom

Structure and Activities
Play one game and make a reflection. Explain sdneettbn and how to play the game

Learning outcome
The students propose other students to play the.gammproves relationships among students and

develops mutual knowledge among parents, teachdrstadents.

21



How the materials and resources meet interculturaissues
Improves mutual knowledge and relationship

Strength and Weakness
Weakness: the teachers should have work withatirance (not only read about it).

Strengths: the atmosphere is suddenly very positive

Intercultural Stories

This activity focuses on how to foster an intengrdt dialogue; to promote links; to respect other
cultures. There has been selected a story frorfféteit countries written | a textbook. The student

has to switch from one country to the next counintjl they have passed by all the countries.

Objectives

« Create intercultural dialogue to promote links a@gpect to other cultures

Users
Students

Structure and Activities

The activity is to create seven different storiesf seven different countries. The purpose are to
selected a story at the same time, and then swapgkd next country, until they have passed by
all the seven countries and seven different schédlishe stories start at the same time, also
swapped at the same time. Description of process:duntry started the story and then swaps to

the next one and so on.

How the materials and resources meet interculturaissues

22



The stories talks about seven different countmebaultures. When one created and or followed
the story, one had to know the others’ history amture; this way students has to research and
then to know.

Strength and Weakness
The strength is awareness of its own outline ahdrst The weakness is lack of knowledge from

the students to cultural issues.

Learning outcome
Participate writing a book in an intercultural segt The book has seven different stories from
seven schools in different countries. To write thask language skills are improved and the

cultural knowledge.

Recommandations
When one receives the story, should focus theryistiod the culture of its country and know the

others as well.

Iniciacion a La Literatura Espafiola: “Don Quixote d e la Mancha”.

This resource is a practical activity as can bestiged through the learning cooperative
environment. The goal is to get knowledge of Sgahisrature is learning cooperative and
interdisciplinary. The background for the practiaativity is the book “Don Quixote de la

Mancha” and the learningresult may be differentlkoh products as poetry, theater etc..

Objectives
* Learning cooperative and global.
* Knowledge of Spanish literature.

* Learning interdisciplinary.
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Users

Linking classroom and newcomer program

Structure and Activities

Practical activity using the book: “Don QuixoteldeMancha”. DVD, maps, film, drawing, theatre,
poetry, shadows theatres and marionette, musiaughrthe brief text of the “Don Quixote”, our
students know the literature of Ceruantes andlif€eruantes. They do activities (theatre, poetry,
drawings, music); who learning math, language, tggalyy, history of natural art, and history.

The student is more collaborated in all the agésitn the classroom. The self-confidence grows

up. The student shared experiences forcing aneegpHriences.

Learning outcome
The students are a group with more cohesion.

How the materials and resources meet interculturaissues
Is possible learning cooperative through of inteegtilinary works

Strength and Weakness
The student is becoming main character in youniegrand learning is connected. There are many

levels in the group.

Recommandations
This activity can be developed through the learmingperative and interdisciplinary in different
activities.

Play in group

This activity promotes cooperation through plagmup and reflections that create develop mutual

understanding, trust and dependency. The goalds\elop positive relationships in classrooms.
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Objectives

e group cohesion, and reflection about stereotypes

Users
Teachers, parents, students, school, educatidnjdtisn

Structure and Activities

A multi-cultural group will be divided in two submups (_?)with different behavior and final
evaluation.

Play in group activity

The groups should meet each other and try to conuaen(understanding the different _?).
Ea. 12 to 20 participants, a _ room, c.e. 2 _.

The coordinators/trainers explain the rules.

Learning outcome

Very good group cohesion, and reflection abouestgpes

How the materials and resources meet interculturalssues

There is an opportunity to experience communicatrgh different behaviour and features.

Workshop: Take 5

This is a workshop for teachers, students and parenmigrant students and family forming part
of school activities, thus school is agent of inéign. The activity of AV production clips where

teachers, together with children from immigrant ilgmproduce project about family celebrations.

Objectives

» Bringing traditions to the school and interpretatio

Users
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School, teachers and immigrant students and faianitging part of school activities

Structure and Activities
Children bring photos etc., they are used for mtipa on wall and these are commented upon and
filmed. Organization: Three half-day sessions gagdast one outside school hours. Informal

practical training in the school is potential asigeagent of social cohesion.

Learning outcome

Extra discussion between school and social partegesuating reactions and sustainability

How the materials and resources meet interculturaissues
They are available at home and bring into classlyamaditions. Activity is fresh out of the oven...

and it will develop once it becomes school practice

Strength and Weakness
Requires attention to context and tact, but becstmomger if whole school adopts project not only

teachers.

Recommandations
Cross - subject cooperation between language, naedi&itizenship.
Workshop: Equal Education

Workshop in schools and classroom, one worksholp tedchers and one workshop with pupils

Objectives
e Equality

* Diversity

User

Teachers and pupils

26



Structure and Activities
The group themselves defines the activity. Therteaeher and the students maps and write log.
They then cheer the logs with the others and thedees the dialogs and bring forward different

thoughts and perspectives in the group.

Learning outcome
They express themselves and get a better undeirstgiod others.

Teachers and pupils get more understanding forsityeand equality.

How the materials resources meet intercultural iases

The dialogs build up better understanding for ditgrand equality.

Recommandations

Prioritize time to offer this kind of work in thelsool and classrooms to teachers and pupils.

Workshop: The other of me

Workshop about inter and interpersonal understandihat | think 1 am (intention) and what |

think the others see of me (extension) and thezudgson.

Objectives

Difference between what | think | want the othesé® _ (?)

Users
Students/teachers

Structure and Activities

Building the work delivery in the classroom andadiss differences of points of view.

One work for each person, group, point... (?) and tdeas, guided _ and discussion (?).

27



Learning outcome
Evaluation learning result and learning processhéiwed the way people related together (?).

How the materials and resources meet interculturaissues
Building relation between people by question thémua how they see themselves and others.

Strength and Weakness
Strengths are getting a better knowing of themsedvel they will be aware of difficulty of

relations. Weakness is being too intended.

Recommandations

Prior time to create dialogs in the classroom.

Intercultural education by anti-bullying program

Intercultural Education by using an anti-bullyingpgram preventing and stop bullying in school.
Systematizing experiences identifying and stoplbyibg situation; diversity, Inclusion and the
Values of Democracy - school practise. Every pbpg an individual right to a physical,
psychological and social learning environment abst which forward health, satisfaction and
learning. This is written in the Norwegian Educatisct 89a. Because of a bullying problem
within schools, a manifesto is signed on natioaaél to fight bullying.The schools in our
municipality have a vision to give each pupil trestpossible results in an inclusive learning
environment. The most important part of our antiyg plan is to prevent bullying, but the
challenge is also to give the bully a consequehaerhakes him or her stop. Spikkestad Primary
School has an anti-bullying program, the aim ofakihis to prevent and fight bullying, include all
children and handle diversity in a better way thegviously. The classrooms at our school are
open and flexible with the pupils organized in greuFurthermore we use the forest and a nearby
farm as arenas for learning. One of our developrftenises is to create a good learning
environment where every pupil feel they belong bualllying do not exist. The question is:

How develop intercultural education by using anidmtllying program?
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E-mail address: Anne-Brit.Strupstad @Royken.Kommune.no

The objectives
Include all children and handle diversity in a betvay. Every child shall feel included in the

learning environment.

Keywords:

Inclusion, respect and diversity

It is my choice

Anti-bullying program and experiences by using thgprogram

We have decided to fight bullying because thissem@ous problem to every child who is becoming
a victim. Each child shall feel well and belonglie learning environment at school. School
leadership, teachers, parents and pupils are iadalva democratic process to fight bullying, but
the adults have to take the responsibility. Bullyis an asymmetric relation between the victim and
the bully.

Our programme has actions for prevention, idemtgyand fighting bullying on different levels in
the school society. We have been using the metbggdf systematizing experiences.We use the
definition of bullying made by Erling Roland whoaswell known scientist who research pupil
behaviour at schools. He works at the Universit$iaivanger in Norway.

"Bullying is physical or social negative actionsiathare done several times by one or more

persons together against one who can not defesélher himself in that special situation.”

A research shall be conducted twice a year in daldirscover whether someone is bullied, what
happens and where the bullying finds place. Thehia shall use a program called “It is my
choice” to teach the pupils social skills. Duriihg preventive stage the pupils are taught to reflect
on such values as respect, making their own chanzeslling diversity and taking care of each
other. The parents are encouraged to have a gatmydvith their child and include all children in
the group. If some of the pupils have problemsoatiol their aggressions, they can take part in a
course to learn how to handle with this. This spacial program, and the parents have to agree.
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Sometimes we see it is difficult to discover builyiat an early stage, identify and stop the
bullying. Sometimes the bullies will not changeithehaviour Because of this we will use the
principles in the program called Zero, no toleraatbullying. This is a Norwegian program.
National research of bullying is focusing on besygtematic, building a common understanding

and involving the parents.

In the purpose to learn from our experiences amdlivay bullying and diversity in a better way,

we have used a methodology called systematizingrexpres.

Sharing experiences

The purpose of our anti-bullying program is to workthree topics; prevent, identify and fight
bullying in the school. The program contains wisadid at both a system level and an individual
level, this means by the leadership, by the teaclbgrthe pupils and by the parents. We will
prevent bullying by making the anti-bullying progr&nown by all participants and use it in all

classes.

Basic questions

Why systematize? It was important to build a commoderstanding of the notions of victims and
bullying. Why is systematizing useful? The systBnnag is useful to give the victim protection,
find the heart of the matter and start a quickasctighting negative actions.

Which area must be systematized? We need to syitenall three goals within the program;
preventing, identifying and fight bullying. In thimse, we have focused only on identifying and
fighting bullying. It is also important to systenzat the information given to different people
involved or affected in the purpose to find out wieed to know what at which time.

Which experiences are more relevant to us? Itng rdevant to us to prioritise which results are

important to systematize.
Historical reconstructions

The school did have an anti-bullying which was im&¢d in a systematic way. Therefore we wanted

to make a new anti-bullying plan based on our owpeeences and results from research. The
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process was built on democratic values as influamckrespect. We established a project group
with members from the school leadership, teaclpangnts and pupils.
The plan has been used after it was discussednopkleadership, the teachers, the parents and the

pupils and decided by representatives from thesepgr.

The action when a bullying situation was discovered

One situation of bullying was discovered when alvegear old girl one day did find a crimpled,
little piece of paper on her desk at school. Omibie there was a drawing of a knife with red
blood on it, and there were written her name aatighe is dead. This was a serious situation.
Another girl got the same kind of note. One ofdivés had a minority background. The girls were

friends.

School system level

The headmistress of the school initiated cooperatiibh police to ask for guidance because it was
a serious the situation. In situations when buglyimdiscovered, the leadership of the school must
also sometimes have contact with the children welfdne nurse or the school service of
psychiatry. The personnel were informed and updateavere the parents. Decisions regarding to
the anti-bullying plan were made and an individiedision regarding to the Educational Act § 9a

was written.

Class system level

The teachers studied the handwriting of each optipl. They had dialogues with each of the
victims and their parents, girls in the class dredirl's parents. The teachers did find out thie gi
with the minority background had written both ndtesself. The girl had been bullied for a long
time. There were given special attention to theilplgy their teachers, especially the girls in the

class. The police did visit the class telling tlupibthe serious consequences about bullying.

Pupil level
The pupil did take part in gialogues and discoums¢le classroom. They were asked to reflect on
their own choices and each responsibility for idatg themselves and others in the group. The

pupils were challenged to be aware of their neethahging their attitude.
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Parent level

The school arranged parents’ meetings in the egsgnimforming the parents and had teamwork
together with parents about what parents expectcheol to do, what the parents can do and what
they do not ought to do, what they allowed theifdcto do and what they think other children
should not be allowed to do. It is important toatesan attitude against bullying and to prevent
bullying in class and at school. Behaviour and-baotlying was a subject in the dialogue when the
teacher, the pupil and the parents had meetingse 6 the parents had continuous contact with
the school.

Reflections

Collective information must be given to the teashand the parents at an early time in the process,
this to prevent speculations. Colleagues have @iv@ instructions to help, for example to
strengthen the inspections between lessons. Ibearecessary to make a back-up plan and an
emergency action group to support the teacher whegnneed time to make all the dialogues and

log them.

Research show that bullying among girls often iBadilt to identify. It can be subtle and hard to
discover Boys way of bullying are usually more visible aritVimus, and often more forcible. New
knowledge tell us that the girls are often popwdh plenty of resources. They are often good at
school and popular among the teachers. The teaahdrthe parents do not know these gifted girls
are bullies, and the victim of the bullying girtsseldom believed. To the victims this often make
them experience something is wrong with them bexthusy are excluded or somebody speaks ill
of them. Bullying is not only happening between Itiidly and the victim. If you know about the
bullying, but don't do anything, you contributenb@intain it. Each pupil has his or her own choice
not to accept the bullying when this happens. ©p sullying everyone in a group of pupils must
tell a teacher or the other pupils to stop thidyiud.

Minority background, a factor of risk
While Norwegian boys often bully to obtain poweeothe victim, it is the need of belonging to
the group that often makes minority boys bully. yiant to feel like an active and included

participant.
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Participating

It is important to focus on what minority pupileagngaged in or good at. For a minority pupil
good experience is about participate in an actigg.Whis can be done independent of ethnical
origin, but to some minority boys it can be gooddeous on the ethnical. This means drawing
attention to diversity in a positive way. Sometintesan be useful to work with differences and see

it as the standard.

Manifesto fighting bullying

The school leadership, teachers, parents and gupiks signed a manifesto against bullying. The
whole school is fighting bullying, include everyilchand handle diversity by facing bullying is
happening. The adults have to take the resporbilio fight against bullying because bullying is
not considered a conflict between the victim aredliblly. This is not a symmetric relation. The
bullying is a physical or psychological encroachimehile he or she is looking for a diversity
which can be used as an excuse for negative balraaal actions against a victim. But we have to
involve the pupils. Bullying influence pupils witioth a minority back-ground and children from
families living in our country for generations. Bacing anti-bullying and making changes, we do
not only want to fight bullying, but also integrated include every child, handle diversity and

build a good environment were every child feel vesltl belong.

Learning Outcomes

Bullying among girls is difficult to identify becaa it often can be subtle and hard to discolee
teachers experienced a feeling of support by usia@nti-bullying plan. Information about the
facts is important to both teachers and parentsd®eadership in the class is essential and the
teachers must work well together. The communicatiemveen the teachers and the pupils, have to
be good. Implement the experiences and changés ianti-bullying plan, is necessary to make it a
dynamic document. Therefore the plan must be eteduavery year. We have focused on
identifying and fighting a bully situation, but theost important part of the program is to start an
early intervention to prevent physical or psychaagnegative actions. Communication and

documentation are very important to get a goodgs®@nd a good result.
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Roma Culture: Finding Authentic Roma Voices.

Develop Co-operative and Collaborative Work Strge@nd Learn to work as members of a team with
peers. Understand responsibilities that come witlug participation in an intercultural setting dedrn

to use Information and Communication Technology anderstand how computers are used to exchange
information and gain experience with internet resiealLearn how to organize group presentations and
collaborate with others on the development of o)l exhibition panels. Learn to Process Infornmatio
and how to process and summarize a great dealovfriation and gain experience in fitting togetresit
photos, statistics and illustrations.

Users

Teachers

Objectives
Gain knowledge
» Reflect on their own culture
¢ Understand the importance of authentic voices
* Understand how experiences of culture are simildrdifferent

* Understand the dynamic nature of culture

Foster Problem-Solving and Critical Thinking Skills
« Engage students in thoughtful reflection
* Involve students in research as they attempt tenstand issues

» Develop students' ability to collect, interpret gmdsent information to others
Enhance Communication Skills

« Provide opportunities to read, evaluate, and éditwork of others

» Help students develop interview skills

Activities and organisation

Activity 1: Have teachers reflect on their own culture:
QUESTION: Ask teachers: “How do you define cultdrafid
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“What are the core components of your culture dnrywiew?”
Methodology:ldeally in small groups- 30 minute discussion for each question and priesentation

of responses by each group.

Activity 2: After teachers have discussed their responsdsitbeing questions (or questions

long these lines) should be asked:

QUESTIONS: How do you think others view your cuétifasking to think about their travels

and how people viewed them might help)? Do youkthiirey truly understand your culture?

Why or why not? What might they not understand¢duar opinion, what would help them

better understand your culture?

Methodology:ldeally in small groups (new group composition) 3-inute discussion on the
questions above with time for reflection and ddinge One might expect that a module on
Roma culture will contain information about songsems, art and other cultural expressions of
the Roma. Undoubtedly, these cultural expressiaespart of any society and reveal the
creativity of communities everywhere. And somel® tesponses of the teachers in the exercise
will certainly reflect this. Hopefully, the previsuliscussion will have shown that understanding

the dynamics of culture requires a more engageuisisson.

There are various problems with providing an ovemwof generally accepted notions of culture,
as we might find in many discussions of culture:

1. Such overviews often miss the dynamic nature dlucailand the fact that culture is ever
changing.

2. That the cultural expressions we often see in fiilmart shows is often what society has
deemed as ‘accepted culture’. It is not alwaysstme as ‘lived culture’ or the way that
culture is experienced by the people who are imetkns the culture in some way. How
local culture is experienced and expressed, asasdlie processes by which it is created,
can differ from country to country and even frorwioto town.

3. People who have relatively similar cultural backagrds will view their culture in various
ways and most likely quite differently from thoséaam have other cultural, religious,
and ethnic backgrounds. Children and teenagemselh&s women, will often experience
their cultural life differently
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4. Cultures do not exist in a pure form or in isolatioom other cultures. And many people
grow up in contact with more than one culture (fostance, children of mixed
marriages). Those who have a background in a ntynoulture often have insight into
their own minority culture(s) and the majority auk,

5. Cultural expressions are not the same as cultwriéui@l expressions are the most visible
aspects of culture, but there is much more to oeilthan these visible aspects. The
illustration below gives an example of various dnsiens of a culture, some quite visible
while others are less so.

Activity 3: Show the teachers this model and ask them to teflechis with respect to their
earlier responses. Can you identify sub-cultureth wour own community (e.g teenagers,
students in your class, those with a different@@donomic background, etc.)

QUESTION TO HELP DISCUSSION: How important are aarttic voices in the process of
understanding the dynamic nature of culture? Itlmaexpected that the teachers will agree that

authentic voices are important (versus the viewut$iders).

The rest of this module is about authentic voicesr@flections and how that can lead to an
exhibition about Roma culture. If teachers agreg #uthentic voices are important then the next

question is: how do we find these authentic voigken it comes to Roma culture.

Activity 4: How do we find authentic voices in the Roma comity@n

Teachers reflect on how they can work with thaidsnhts to find authentic Roma voices in their

community and beyond:

Methodology:Have the teachers brainstorm in small groupskithgnof the resources they have

available in their school and the resources ircttramunity:

Responses can include:

* Reading local Roma publications

* Interviewing school teachers, staff and students are Roma

* Interviewing representatives of Roma organizatimnisviting them to the classroom to
discuss Roma culture.

* Inviting Roma parents to come to school and talkwhe students
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* Finding Roma poetry, art and music and attemptinggin insight into the meanings given
to these cultural expressions
« Watching films made by Roma about their lives (éhae available in many languages).
» Doing research on-line on Roma culture
The more the activities above can be integratemlglassroom activities the more insight into the

dynamics of Roma culture.

Ideally, the students will have reflected on ttweim culture first, and conducted some research
(for instance on-line) before inviting people itk classroom or interviewing them. This will

influence the quality of the questions they ask.

Activity 5: Teachers work in small groups to develop feasbigtegies for their own situation that will help

them discover authentic Roma voices in their lecahmunity.

Appendix: Some sources for authentic voices

http://www.bbc.co.uk/kent/voices/youth.shtml

http://romove.radio.cz/en/clanek/18638

Rmany Languagéhttp://westwood.fortunecity.com/armani/208/romatmh

http://www.geocities.com/Paris/5121/culture.htm

“1001 Ideas for Teaching about Muslim Cultures and History(ies)”

The “1001 Ideas” project was created on the preftfiat the narrative components pertaining to NMusli
and Islam that are currently in use in German ahdrdeuropean textbooks neither sufficiently nor
appropriately inform about societies, groups amividuals who recognize one of the variants ofrtsks
their majority religion. It rather seems that texdks help to maintain a long-standing and perdisten
situation of mutual ignorance. To change this situg “1001 Ideas” offers new educational mateaiadi
teacher seminars that promote a pluralistic appro@the study of Muslims in European school system

focusing on history, civics, ethics, music, artd &terature.

Users
Teachers
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Objectives
How the work addresses intolerance against Musiiif81 Ideas” addresses the roots of ignorance and
intolerance against Muslims by training teacheis stndents to:

. become more aware of Muslim civil society

. understand religious, political and cultural agkiments as the result of many and

diverse historical pathways

. address European perceptions of Muslims and Istaht@question these critically
. do away with essentializing Muslims as being fstl foremost religious

. overcome traditional perceptual boundaries

. help young people to discover affinities with carparts in other parts of the world

Structure and Activities

“1001 Ideas” has produced appr. 61 educationasutiat touches on the history and present
reality of living as a Muslim in majority and minty situations. Each comes with worksheets
for the three main class levels, a glossary, adgtdphy and teacher instructions, and can be
downloaded free of charge. Background texts ardgemrby interdisciplinary scholars with
expertise in topics related to Muslim societiestwres or minorities, so the offer consists of

academically sound and up-to-date knowledge.

Additionally, “1001 Ideas” provides workshops imther training institutions in Austria, Germany
and Switzerland. Topics are defined in line with tieeds of the teachers. Our current repertoire
includes, for example: ‘What are you watching?ewMuslim teenagers use the media’,
‘Connecting history — Europe and Muslims’, ‘Shabe an imam or a superstar? — life-designs of

Muslim youth’, and ‘Basic knowledge of Islam’.

Learning outcome
In the years ahead the project will be systemdyicedsessed at different levels. Assessment ibahis to
reach the project’s core goal, which is to becorBeii@pean site for advocacy and transfer in intercal
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learning, and a forum for best practices. Assestimeatso the basis to expand the publicationesgsatvith

translations in different European languages.

How the materials and resources meet interculturaissues
“1001 Ideas” set off on a track to find answerptessing core questions: How can we go beyond the
improvement of the image of Islam in Europe? How w& develop a framework for intercultural teaching

in which Muslim cultures and history find a place?

Recommandations
Website:http://www.1001-idee.eyGerman and English)

Georg Eckert Institute, Germany

Meet the world of Islam — educational workshop of A RABIA.pl and the
Polish National Commission for UNESCO

Poland is a relatively homogenous nation in botimietand religious terms, with a Muslim
population that is approximately 0, 5 % of the kpi@pulation. It is difficult to discuss diverse
communities that are not physically present. Mog&irimation comes from secondary sources —
such as the media. This is also the case for thb population of Poland. The negative stereotypes
of Arabs are relatively fresh, yet strong, and teegm to apply to other Muslim groups as well

(Turks, Chechens, Bosnians...).

ARABIA.pl Association, established in 2003, rune thiggest largest Polish Internet portal on
Arab issues. It is involved in intercultural eduoat publishes and organizes events aimied at the
promotion of information about the MENA region inl&nd. Since the summer of 2009 the
Association collaborates with the Faculty of Orai8tudies, Warsaw University. Meet the World
of Islam started as a joint project in 2005 betwaeabia.pl and the Polish National Commission
for UNESCO.

Objectives
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Its aim was to decrease the psychological disteowards Muslims by making students more
familiar with their culture and by showing the disity associated with the Islamic world. Initially,
secondary school students were targeted, butrigaior trainers, youth workers and teachers also
took place at a later stage and this had a natgmogde. Some 900 secondary school students
participated in workshops devoted to the histomwtuce, religion and contemporary life of Arab

and Muslim countries.

Users
Teachers

Structure and Activities

A workshop for Polish teachers (2008) and an irstomal workshop for teachers from the Baltic

Sea region (2009) also took place. Didactical medgefor Polish teachers (2007) were published
and translated into Englistin(the world of Islam2009). The workshop consists of two parts —
discussions aimed at introducing information anallehging existing stereotypes — and a practical
part, in which students learn how to write in A@gHisten to traditional and contemporary music
from Muslim countries, distinguish Arab and non-BrMuslim countries, learn how to wrap a

kuffiyah,etc.

Experiences and evaluation

In 2007, the workshop was evaluated with a questioe using a sample of 751 students from 9
different schools; half of the sample participatedhe workshop, the other was the control group.
The findings showed that the workshop had led gmiBcant changes in terms of student
perceptions of Muslims and that the professed bammal psychological distance decreased.
Respondents who participated in the workshop pezdeMuslims in a more positive light, as more
hospitable, cleaner and wiser. Participants indatdhat they were more willing to share a desk
with a Muslim or have a Muslim friend. The core stident stereotypes has not been changed,
however, since Muslims were still viewed as fanadiggressive and religious. An important non-

specific effect needs to be mention as well: pgrdict attitudes towards other stigmatized and/or
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exotic groups such as Roma or Hindu also improf/eaim this perspective the workshop can also

serve as a tool to increase openness toward ‘therQn general.

OSCE Mission to Bosnia and Herzegovina: Culture of Religions

Culture of Religions (CoR) is a subject taughtesandary schools in four Cantons of the
Federation of Bosnia and Herzegovina (BiH ) amabrporated into an existing human rights
subject in then Republika Srpska. The course provides factualkedge of the four major

religions in Bosnia and Herzegovina — Islam, Crarsty (Roman Catholic and Orthodox), and
Judaism, and, even more importantly, supports éveldpment of students’ critical thinking skills
through dialogue with people of different faiths. dther words, it provides an interactive approach
that teaches students to appreciate and undenstéapde of different confessions by exposing

them to the practical reality of their country.

Users
Teachers and teacher students

Objectives

The subject does not favour any religion againstatiner ones and it does not compete with
religious instruction, but rather builds on it.fict, its main target is to familiarize young peopl

with the religion of ‘the others’ in order to raieir awareness and enhance their capacity to
accept diversity. In this way, it is hoped that CaiRis to protect the country’s future citizens from
religious intolerance borne of a lack of undersiaggdand thus contributes to the establishment of a

more tolerant and peaceful society.

Intercultural Museum (Interkulturelt museum) IKM; Oslo, Norway

The Intercultural Museum (IKM) works from a multlawral standpoint. The focus of IKM’s work
is the history of immigrants and the cultural changthe Norwegian society. Our Holy Rooms is a

long-term exhibition about religious minoritiesNorway. Over two floors, the visitors can see
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reconstructions of holy rooms from six of Oslo'sionity religions: A catholic church, an orthodox
synagogue, a Pakistani mosque, a Tamil hindu terapléetnamese buddhist temple and a sikh
gurdwara. Trained guides take visitors, primardiieol groups, through the museum and explain

the different faith traditions.

(http://www.oslomuseum.no/interkultureltmuseum/defailt.asp?fid=1000)

Govt of Finland: Special Measures to combat intoler  ance against
Muslims

In the Finnish core national curriculum for pre-acheducation, primary education and secondary
education, the basic values relate to human riglgisality and democracy. Education against
racism is also part of the core values in all theicula. Basic education promotes tolerance and
human rights. Human rights education is not taaghd subject in it, but is something that should
be consistent as a value in all subjects taught-gavernmental organizations provide human

rights education in Finland and they are welconeestchools to give lessons in this subject.

Special measures have been taken in Finland tessldrtolerance against Muslims. There is
continuous cooperation between the Islamic Cowfdiinland (Suomen islamilainen neuvosto,
SINE) and the National Board of Education (opetutsikunta) concerning the education and
upbringing of children. Education and advancectrg are provided to the imams, religious
communities and teachers of all minority religioAtso, Muslim pupils receive instruction in

Islam as part of their basic education, as lonthee are three pupils of that faith in a particula
municipality. Developing the content of the schoatriculum is continuous and new materials are
produced. Islamic school books are promoted tombleided in the production plan of the National
Board of Education in 2010-2011. The content dfrelis instruction evolves to take better into
account different religions, including Islam. Sugrpentary materials for schools are produced

describing the essence of different religions ebeample holy days and annual cycles.

Canton of Zurich: Circular: Guidelines Muslim Pupil s at State Schools:

Recommendations
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In 1989, the Department of Education, after coa$wlhs with representatives of the Islamic
communities, issued guidelines on the integratioMuslim pupils at state schools. The
recommendations from 1989 were revised on the lod$eedback and experience provided by

Muslim discussion partners, teachers and local aducauthorities.

The Department of Education has issued recommemgatelating to the following:

1. Dispensation from classes on high religious holysda

2. Gymnastics and swimming classes (allowing womesoter their bodies or to swim in
light clothes and special showering arrangementifiested)

3. Dispensation from individual lessons in the fashthoof Ramadan

4. Dispensation for Friday prayers

5. Dispensation from individual lessons or from lessontent (children may be exempt from
‘Biblical history’)

6. Participation in class camps and excursions

Clothing restrictions (no clothing restrictions)

Islam and Muslims in the Swedish school

Islam and Muslims in the Swedish school is a furddication course for teachers in the
obligatory school system. The course runs on ral tluring a semester and is possible to attend

from distance since much teaching is done throbghriternet.

Objectives

The aim of the course is to educate teachers wiad Maslim pupils (and parents) in their daily
work so that they can approach these pupils inyathet gives these pupils the same opportunities
as all other pupils in the Swedish school systerfurfher aim is to make the teachers aware of

their own prejudices as well as those presentdiesg schools and for example teaching materials.
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Structure, activities and intercultural perspectives

15 ECTS within a lager 30 ECTS course caReligion and plurality in Swedish schopls

The course includes, both theoretical knowledgeutilstam, Islam in Sweden, the situation of
Muslim pupils in schools, but also discussionsgirimg to real classroom situations. The course
starts with an introduction to Islam from a studyedigions perspective. It introduces Islam as a
religion but also as a cultural component of Swedisciety. Subsequently, the migration history of
Muslims in Sweden is presented as well as the rdédferences that exist between the different
interpretations of Islam that are visible among Mus in Sweden and elsewhere. The course then
moves on to school and classroom situations. Tdnisipcludes discussions of situations relating to
Muslim pupils in Swedish schools. Reports on disgration and schoolbooks are discussed. This
examination is done through written reports thattssed on the teachers’ own schools: to what
extent is Islam visible in their schools? How dre Muslim pupils treated? How is Islam pictured
in the schoolbooks? How is Islam taught etc? Tteuation of the course shows that many

teachers think that the course should be an obliggiart of teacher education (which it is not).
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Electronic Diverses

Videoconference: “We want the world to know”

Videoconference with schoodsd gudents from USA, Taiwan and Portugal did their aonovies
(small) of what they want the others to know altbetn as well as of what they think of other
countries... blank about them and it's not reach (?).

Objectives
* What do others think about us
« What it is not like that

Users

Secondary students

Structure and Activities

The videos were sent in advance, all schools sgeahers movies. During the videoconference
each video was shown again and each group hadsti@quabout the other, and had to explain the

answer.

Learning outcome

Many of the individuals in all of the schools ahe schools didn’t know each other.

How the materials and resources meet interculturalssues
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It leads to a very interactive direction about grdt differences. The students in the end were
asking for Face book contacts and email. The egpeeis develop intercultural education by

making the students think about those issues.

Strength and Weakness
It was a very rich project; should have more caaensttt works very well; students of their age

know how to use video well and they get very.

Anti-Racism Movie and Video Guide

http://www.uua.org/documents/youthoffice/armoviepipdf

Video 1: Mi Familia

"Mi Familia" is the story of the Sanchez familylgerience of life in the United States.

Spanning three generations, this film shows theuarrelationships that each family member has
toward their cultural identities and their deswébecome "Americans.” This film also deals with
the systemic oppression that people of colours;ipally Mexican Americans, face in the United
States. Set in East Los Angeles from 1920 to tesgmt, "Mi Familia" traces the immigration
policies, police brutality, and cultural ostraciimt mark the experiences of the Sanchez family. In
"Mi Familia”, we find a complex understanding ofvhalentity and systemic oppression shape
individual and community life. The first generatiohthe Sanchez family, who emigrate from
Mexico, desire both to hold on to their culturaditions and values, as well as succeed in the
American Dream. The second generation, the childféhe Sanchez family, find that this ideal is
impossible. They are faced with the choice of bangreither Mexican or American (which means

Anglo) in their identities, while the outside intgtions continue to define them.
Things to think about
All people who immigrated to the United States thtteese issues to a certain degree. While

watching this movie, think about your own famillgsritage(s) and it's history in America.

Discussion Questions
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What is your cultural heritage? What does that nteaiou? Have members of your own family
faced cultural assimilation here in the United &atHow did your family deal with that
assimilation? What was their means of survival? ¥ you gain and what did you lose through
that means of survival/hat are some examples of institutional racisniis tmovie? What are
some examples of cultural racism in this movie? Himthese examples impact the Sanchez
family? What do you think are the defining characteristicénglo American culture? What part
of the Sanchez's family's culture does not fit wAtherican Anglo culture? What part does?
What makes it difficult for the Sanchez family tssanilate into American Anglo culture? Why do

some of the children resist assimilating? Whalhésexperience like for those who do assimilate?

Video 2: American History X

"American History X" is a deeply disturbing and tadly violent film about the white skinhead
movement in contemporary United States culture.dwbf does this film depict the most
disturbing and flagrant aspects of racism, but alsmvs how close hate movements are to
mainstream, middle-class, white Americans. A figtibstory told through the eyes of a youth who
is being recruited in the white power movemens thim shows how racial hatred is part of
American culture. It also shows the means to whibtie people will go to maintain their

privilege, particularly when they feel their ingstibnal and cultural dominance being encroached
upon. "American History X" is also an importantdibecause, if examined closely, it shows the
interconnection of oppressions. The culture tHataa for racial hatred also enforces gender roles
and requires violence to enforce all aspects dfigsarchy. The same world-view that allows for
the devaluation based on skin colour requires mbf dominance that permeates all aspects of
life.

Caution

This film comes with a serious caution to the figaiibr. It is profoundly violent and disturbing.
There are a number of scenes that depict gruesamaens, in detail. There is a rape scene. The
language is angry and hateful. The whole movie f@él like an assault on your senses. However,
it is worth seeing. It is well done and meaningiittie violence is not gratuitous, but rather is used
to make the viewer understand a disturbing piecealfty. As Unitarian Universalists, this film

asks us to grapple with the theological conceptsaté and evil, as they are embodied in our world
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today. Please make sure that you provide for tlséopa resources and support necessary to deal
with this kind of subject matter.

Things to think about
As you are watching the movie try to think abouwtitutional racism, how are people of colour

treated differently? (for example prison, schott,)e

Discussion Questions

* How do you feel right now

* What emotions has this film evoked in you?

* Where do you think those feelings have come from?

* What personal experiences have been recalledufd y

» What do you think this film says about racisnihie United States today?

» How is racism different today than it was thiyigars ago, before the Civil Rights movement?
Do you think white people have access to morego@md privilege than people of color do in the
United States? Why do you think that?

* What do you think of affirmative action programsd other efforts to combat institutional
racism?

» What and/or who could you relate to in the film?

* What are the attitudes towards women, gay pepple; people, and people with disabilities in
this movie?

* How are these attitudes related to attitudes tdywaople of color in this movie?

* Do you know people with racist views?

* What do you do when you hear racist remarks?

* Are there organized hate groups in your comm@nity

* How does your congregation respond to these gfoup

* Do you think we can end racism in America? How?
Video 3: SLAM

"SLAM" portrays the experience of a young Africam@rican man caught in the Washington, DC

correctional system. Set in a real prison, usiad)cenvicts as supporting cast, "SLAM" explores
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the institutional, cultural and internalized asgesftracism in a current urban African American
community. "SLAM" also explores the use of poetsyaaway towards liberation through

consciousness and community building.

Things to think about

Think about the way the prisoners are treated tlaadvay they treat each other, why do you think
this is? (Keep in mind that most of the actorsia prison are actual inmates)

Also think about the power that words and poetmnyeha

Discussion Questions

* What are some examples of institutional racisrthie movie? What are some examples of
cultural racism in this movie? What are some exaspf internalized racism in this move?

How do these examples impact Ray, Lauren, anddhenities that they live in?

« In the Civil Rights Movement, white people andig&n Americans often worked together on
systemic issues such as segregation and votintgrigghthe Black Power Movement, however,
African Americans often asked for a separate spax#)at they could work on issues that dealt
with internalized racism and rebuilding their commties. How do you feel about this need for
people of colours to have a separate space to ewoikternalized issues?

How can white people support people of colour girtkommunity building? Do white people need
to get together and talk about their own issuesrat@acism?

* What implications does this movie have for wiaitgi-racists? Where are the places in this film in
which white people who want to make change haverbgt power to do so? What things could
your congregation do to support Ray, Lauren and toenmunity? How would you go about

doing this?

* What power did poetry have in the movie, and laiavit help Ray through the experience he
lived through? How has art helped you survive tghodifficult times? Can you relate Ray's use of

poetry to other situations you've been involvedriiknow about?
Video 4: Smoke Signals

Smoke Signals, written by Coeur D'Alene Shermanxigledirected by Cheyenne/Arapaho Chris

Eyre and starring American Indians, is structured icturesque "road movie." Based on Alexie's
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short story collection The Lone Ranger and Tongtfight in Heaven, "Smoke Signals" depicts a
journey from the Coeur D'Alene reservation in Idétv®hoenix by two teen-aged Indians, Victor
Joseph (Adam Beach) and Thomas Builds-the-Firer(BAdams). Victor's father, Arnold (Gary
Farmer) has just died and Victor is sent to rehisnashes to the reservation. Thomas, whom Victor
regards as something of a pest, pleads to be td&ag. Their relation to each other and to Victor's
dead father supplies the central dramatic impuséhe film. Much of the film's power has to do
with its honesty, both in the way the characteesdmpicted and also in its use of on-location
filming at the Coeur D'Alene reservation whichglitnost reservations, is literally in the middle of
nowhere. It is a mixture of rugged mountainous $&mage with meagre ramshackle housing and
tacky general stores run by whites. Director CRyse has found a way to capture both aspects of
the reservation, so the audience understands hetingering attraction of the reservation and

what drives its inhabitants to desperation.

Things to think about
Think about the troubles that Victor and Thomasehaavelling across the country, why is this?

Would you have these same problems?

Discussion Questions

 "Smoke Signals" is the first commercially sucéelsBlim in which the writer, director, actors and
crew are almost exclusively Native American persddy do you think this is important to the
Native American community?

* Discuss how the representations of Indian pewp&moke Signals differs from "Hollywood"
style movies, include the old "Cowboys and Indians'stern genre as well as more contemporary
films such as "Dances with Wolves" and "Geronimmoyour analysis.

« Arnold (Victor's dad) goes through a processdisdppearing” in which he slowly disappears
from his family, his community, and eventually frahe world. Discuss this "disappearing” and
how it relates to the invisibility of Indian peoplecontemporary society.

« Storytelling plays an important role in Native Aritan communities, also to the film's plot.
What is the importance of story telling in "Smokgrials"?

« Discuss the relationship between Victor and Theamit relates to Thomas's role as the film's

primary storyteller.
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» How does their relationship illustrate the tendi@tween Native American traditional cultural
values and contemporary realities?

* The reality of Indian people in contemporary Us8ciety is part of the consciousness of the
characters in "Smoke Signals". For example, Viattdt Thomas refer to the U.S. as a foreign
country, Arnold and Victor's basketball game agdating Jesuits is described as the first time the
Indians won since Columbus, etc. Discuss the intenas Victor and Thomas have with members
of the dominant society (the White couple in thearzident, and the police officer).What
stereotypes are operating?

* What expectations do the various characters hased on the way Indian people are stereotyped
and what do you make of the soliloquy at the enthefmovie? What are the sins of our fathers
that must be forgiven?

» Where did you see the U.S. government as an googorce and what did they mean by
practice vanishing? How do Victor and Thomas ttieair parents and what did Thomas mean
when he said they plea bargain it down to beintpdian in the 28 century? What do you think
was meant by "The Cowboys always win?"

» What would you have done if you overhear the ggs on the bus kick out victor and Thomas

from their seats and how do Victor and Thomas déthl their environment?

Observations for you to think about

» Seeing U.S. as a foreign country

» Basketball game, Jesuits against the Indians, msdigon for the first time since Columbus

* Indians are invisible in U.S. society, use of cxdtas a way to destroy communities,
cultural annihilation

e In order for Anglos to become "American" Indiangl ta disappear, one way or another

» Perception in Southwest that there was no onedigimthe land before the Anglos arrived,
myths about Basque Shepherds being first inhakitant

* Alcoholism in Native American communities is rekhte racism; alcohol introduced to
Native communities as a way to destroy them asit@miional strategy

* Added stereotype around Indian gaming and impogtafhthe community

« Jimmy Carter took that away Gymnasts have a loommon with the Indians
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Commented WEB Links

Web link 1: Virtual/Internet: Center of Interdiscip linary Resources
Virtual database and link directory related witk thtercultural education. It contains: f.c. (?)

resources, browser, organized and classified irdaon, linkable paper to institutions.

Webpagewww.educacion.creade.el

User

All people/organizations interested in i.c. edumati

Objectives
To make available and sustainable a lot of inforomamhow connected, disperse information.

Activity
Looking for information related with ic. educationSpain (resources, institutions, work

groups...).

Organization
CIDE/Ministry of Education, Spain.

How do the materials & resources meet interculturaissues

In all cases (?). Teacher training, related corscept

Strengths/weakness
S: Lot of information easily available
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W: Lot of not actualized information.

Recommendations

Be patient to understand structure of each section.

WEB Link 2: Literaterras” group:

www.letras.ufmg.br/bay (formed by experts from the Universidade FeddeaMinas Gerais
(UFMG), Belo Horizonte — Brazil, and from other itigtions) —

Focus and aim
Their aim is to foment and disseminate collectiv@ecpsses from literature production, such as the
literature production from the ingenious peoplerfrBrazil and México. They are involved in the

Intercultural Course of Indigenous Teachers fromrMG.

WEB Link 3: Laboratorio de Estudios Interculturales:

http://www.ugr.es/~Idei/

Focus and aim
It is a good archive with information about IE, migiresearchs in context with minorities

ZARA: Das e-learning tool zum Anti-Diskriminierungs-imag. (CD — lookwww.zara.or.gt— As

one of its many tasks, ZARA undertakes social mfation and awareness activities. ZARA offers
training courses to businesses and educationdbitiehs, as well as an annual training course in
anti-racism work.

WEB Link 4: ALFA Programme :

http://www.programainteralfa.org/index.htm
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Focus and aim

The INTER-ALFA Project purports to design and elabe an Euro-Latinamerican
postgraduate programme on Intercultural Educafaming the first year of the project we

will undertake the needs assessment in order t@makisions about the objectives, contents,
structure, resources, etc. of the postgraduateamuge. Each partner will follow this

protocol to prepare a needs assessment reporth wilidoe used to write the general report.
The project promotes a network activity oriented¢oerate a Euro-latinamerican space where
people from the participant institutions would lidesto cooperate and accomplish the main

objectives of the project.

WEB Link 5: Books for children and youths

http://publicaciones.casaarabe-ieam.es/otras @gidices/simsim2008.pdf

Focus and aim
Books for children and youths to help IntercultiEdlucation: There are different reading Guides,
for adults and children, bat the one | know an@dnemend can be found in:

WEB Link 6: Development Education

www.developmenteducation.ie

Focus and aim
It includes a range of icebreakers, energizemnustis sheets, examples of how to use a variety of
resources for diverse ages and groups. They haredsected to assist in organising classes,

workshops and events and have been adapted froé®1h@ Development in an Unequal World

resource CDThere are also other specific materials thatadtil value and expand learning
opportunities, such as exploring development isguesigh popular music.

Also in this section you will fingupport materials specifically designed Rsimary Education as

developed by the Development and Intercultural Btlan Project - DICE.
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The resourcélt's a Small World'includes support materials designed for tutorssandents in

adult basic education that explores a wide rangeldpment issues and includes some activities
which focus on particular aspects of language aetlisg.

WEB Link 7: Edualter

http://www.edualter.org

Focus and aim
Aqui puedes encontrar y anunciar todo tipo de @etdes: cursos, talleres, conferencias, jornadas,

exposiciones, ... sobre Educacion para la Pazesaiollo y la Interculturalidad.

Here you can find and advertise all types of atiéigi courses, workshops, conferences, seminars,

exhibitions, ... Education for Peace, Developmaeick laterculturalism

WEB Link 8: Global education

www.globaleducation.edna.edu.au/globaled/pagel.html

Focus and aim
Teacher resources supporting the integration ¢blaad)perspective across the curriculum

WEB Link 9: Understanding

http://understandingrace.org/

Focus and aim
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RACE Are We So Different? We expect people to lddterent. And why not? Like a fingerprint,
each person is unique. Every person represents-afes-kind, combination of their parents’,
grandparents’ and family’s ancestry. And every permsxperiences life somewhat differently than
others. Differences... they're a cause for joy andoso. We celebrate differences in personal
identity, family background, country and languafjethe same time, differences among people
have been the basis for discrimination and oppraséet, are we so different? Current science tells
us we share a common ancestry and the differemees@gpeople we see are natural variations,
results of migration, marriage and adaptation tient environments. How does this fit with the
idea of race? Looking through the eyes of histecjgnce and lived experience, the RACE Project
explains differences among people and revealssidfléy — and unreality — of race. The story of
race is complex and may challenge how we think akame and human variation, about the

differences and similarities among people.

WEB Link 10: International Association for Intercul tural Education - 1AIE

http://www.iaie.org/

Focus and aim

Since 1984 the International Association for Intéiral Education has brought together
professional educators interested in diversity @ity issues in education. This is defined quite
broadly, and includes intercultural education, meditural education, anti-racist education, human
rights education, conflict-resolution, multi-lindism issues, etc. The IAIE participates in a variet
of larger educational projects as evaluators. HE brings together both academics and
classroom teachers from a variety of discipline®iganizing workshops, seminars and

conferences, and by the publication of the acad@raimal Intercultural Education.

WEB Link 11: INTER Group

http://www.uned.es/grupointer/
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Focus and aim

El Grupo INTER esta integrado por profesoras ydiahies de diversos departamentos e
instituciones espafioles y extranjeros. Es un egpeca la docencia y la investigacion en
cuestiones sobre diversidad cultural y educacitina®os la diversidad en el foco de toda
reflexion pedagdgica y consideramos que tal didadsilejos de ser una excepcion es la norma en
todo grupo humano. El enfoque intercultural se pn@ocomo una mirada para definir y responder

a la diversidad en educacion.

Esta pagina Web nos permite ofrecer informaciomestibque hacemos, tanto en docencia como en
investigacion. Entre otras aportaciones, esperaeas de interés los proyectos, informes, recursos
didacticos y convocatorias que se incluyen en cadede los apartados: docencia, investigacion,
cooperacion, publicaciones, novedades. La list@distabucion, en la que se puede solicitar el alta,

hace posible un contacto mas permanente.

This website allows us to provide information abatat we do, both in teaching and research.
Other contributions, we hope are of interest pisjaeports, resources and announcements
included in each of the following sections: teaghiresearch, cooperation, publications and news.

The distribution list, which can apply for regigtcen, makes possible a more permanent contact

The Group comprises INTER teachers and students ¥arious departments and Spanish and
foreign institutions. It is a space for teachingl a@search on issues of cultural diversity and
education. We locate the diversity in the focualbéducational thinking and believe that such
diversity, far from being an exception is the nomall human groups. The intercultural approach

is proposed as a look to identify and address dityein education.

WEB Link 12: INTER Network

http://internetwork.up.pt/

Focus and aim
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TheINTER Network is composed by 23 institutions: schools, univeEsiand research centres
from 12 different countries among Europe and ounrodjective is having a view of how the
future looks like through the elaboration of teadnaining activities in order to promote
intercultural education in schooling practices. iMak that we learn mostly by experience and
when we establish link between theory and pracfibe. cooperation with others is a priority to

clarify concepts or procedures, and to learn froheis expertise.

Culture is our focus and diversity is our normali@ur priority is not to speak about intercultural
education, but to be aware of our own experientesltural interchanges. In this sense, we
promote the reflection on cultural diversity andyde a scenario in which to cooperate, exchange

and elaborate practical tools for initial and inveee teachers.

WEB Link 13: Latin America Bureau

www.lab.org.uk/

Focus and aim
This space aims to generate a network of people witloexchange knowledge,

experience and creative ideas to foster new anenofinexpected collaborations

amongst individuals living in different cultures

WEB Link 14: Oneworld.net

www.oneworld.net/

Focus and aim

The OneWorld network spans five continents and geed content in 9 different languages,
published across its international site, regionigi@ns, and thematic channels.Many of these are
produced from the South to widen the participatbthe world's poorest and most marginalised
peoples in the global debate. From this page yadaiach into all the OneWorld sites in English:

Africa, South East Europ&outh AsigUK, U.S, or in other languagesAmérica LatinaEspana
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Maailma.netNederlangd MakendonskiUnimondo.orgosterreich SatuDunia

The OneWorld network is governed by theeWorld International Foundatig@WIF), the

guardian of OneWorld's vision - of a world whersaerces are shared fairly and sustainably,
where human rights are nurtured and protectedwdmetle democratic governance structures enable
people to shape their own lives. OneWorld is deadit#o working with others to bring about this

vision.

WEB Link 15: Oxfam Coolplanet for teachers

www.oxfam.org.uk/education/

Focus and aim

Oxfam Education offers a huge range of ideas, ressuand support for developing the global
dimension in the classroom and the whole schodlofdhe resources here support Education for
Global Citizenship — education that helps pupildarstand their world and make a positive
difference in it.

WEB Link 16: The Big Myth

www.bigmyth.com

Focus and aim

Videolink: On the land of Guhajart there was a God called MaHhKe arose from a tree. He had 4
arms, 2 legs, and was much like a human. He creélageligh and flat land, the sun, stars and moon
and he planets. His wife fell from the same treelidethey had passion for each other instantly.
They made a son called Orgahn and they all ruledvitrild. Mahker decided one day that they
should make animals and humans. He picked a lghkdfee and chucked it up into the sky, it got
burned by the sun, and a human man fell down, ddewn. He picked the leaves from the tree
until | was bare. He had made, dogs, cats, sheepes, pigs, monkeys and tigers, also, A LOT of

woman and men. Mahker and his wife Hogahd died |@fih¢gheir son Orgahn to rule the world, but
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one day he got angry with the humans and he maderigane, a river, and a storm. He died from
this but the people and animals survived. Sooer &tgahn had died plants, trees and grass started
to grow. And earth was made.

Web link 17: The Journal Intercultural Education

Intercultural Education is published by Taylor & Francis Ltd for the Imational Association for
Intercultural EducationlAIE).

http://www.tandf.co.uk/journals/carfax/14675986.htm

Focus and aim

Intercultural Educatiofs a global forum for the analysis of issues deglith education in plural
societies. It provides educational professionath wie knowledge and information that can assist
them in contributing to the critical analysis ahé implementation of intercultural education.
Topics covered include: terminological issues, atioa and multicultural society today,
intercultural communication, human rights and aatist education, pluralism and diversity in a
democratic frame work, pluralism in post-commuuistl in post-colonial countries, migration and
indigeneous minority issues, refugee issues, laggpalicy issues, curriculum and classroom

organisation, and school development.

Web link 18: The UNESCO guidelines on InterculturalEducation

http://unesdoc.unesco.org/images/0014/001478/14&/pdB

Focus and aim

The Member States of UNESCO’s governing body hageested the Organization to continue to
“strengthen initiatives in the development of matisrfor education and intercultural and interfaith
understanding™*. At the same time the World Progmafor Human Rights Education as a UN
initiative, coordinated jointly by UNESCO and th&lOHR, lays emphasis on the need for

tolerance and respect of all peoples in the wdmndugh the inclusion of human rights principles in
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the school and the curriculum. These Guideline® leaen prepared as a contribution to the
understanding of the issues around interculturatation. They draw together the key
standard-setting instruments and the results ofenaus conferences, in particular, the Expert
Meeting held at UNESCO Headquarters in March 2006rder to present those concepts and

issues which may be used to guide future activares policy making in this area.

Commented Resources

RESOURCE 1: The intercultural cibercommunicator: images of the languages in plurilingual
chat

The European communicative integration depends hen development of plurilingual and
intercultural communicative competences of itszetis, supported by a physical and online
mobility, using the virtual world of the Internetamely synchronous communication forms.

The main purpose of this investigation is to verifythe integration of chats within the
teaching/learning process of English and Portugassiereign languages offers the possibility of
developing these competences in university studizata the University of Yale and from the
School of Education Paula Frassinetti. This analysll take into consideration the processes of

negotiated construction of the images of languayesesence, their cultures, people and learnings.

By using analysis categories of a sociolinguisgipraach, which have emerged through the contact
with the data, set up by printing three plurilingehat sessions, occurred during the 2003-2004
school year, it was possible to notice that thettehs essentially negotiate language images as
object of power (role and importance of languages isocial-political context) and object of

culture, as well as reconstruct images of languagesaching/learning and social-affective objects.
This negotiation is made through processes of aggat disagreement and doubt, materialized in
dialogical activities of confirmation, reformulatip expansion, asking for elucidation, refutation

and topic abandonment, and mobilization of stratedjiat resources (smileys, usage of capital
letters, repetition of graphemes, phonetic writamgl interjections) and different languages (mother

tongue, foreign language, mixture of languagescau@-switching).
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The results of the study still allowed the idecatfion of the characteristics of the intercultural

cibercommunicator, which can be explored and maaftable in future studies of this nature.

(Mario Cruzmariocruz@esepf.pt

RESOURCE 2: Workshop “The other of myself”

The aim is to analyze the discourse of teachermglar workshop called ‘The Other and Myself’,
in which they build and discuss about a didacticsknthat portrays their own vision of both
themselves and their ideas of intercultural edooati

The teachers build a mask symbolizing what thektiihey are inside of them and what they think
the others view outside their mask. They talk (thdiscourse about intercultural concepts) is
coming “from” the protection of the mask... So theska&an interpreted as social/psychological
construction and as the instrument to understamdetlity.

Uncovering one’s own mask can lead to new elatmmatiabout reality and representations we

build upon others. (InterESEPF Gromprata@esepf.pt

http://www.esepf.pt/~internetwork/actividades/actades.htm

RESOURCE 3: Photo exhibition “Family Portraits”
2000 family photography’s made by kids. The exwbitaims to build, show, transmit and promote
the respect of the cultural/social/aesthetic ditersf families that live in Portugal. The official

presentation will be in®lof June 2010.

This project is organized BWTER-CULTURAL:circle of eventand supported by Embassy of
Netherlands in Portugal, Anne Frank House, Intésnat Amnesty Portugal and Instituto Paulo
Freire Portugal. (Learning Human Rights: Past aedéhtireitoshumanos@esepf)pt
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RESOURCE 4: INTER-CULTURAL: Circle of events

This project is organizing, producing and articmgtseveral events related with the intercultural
perspective/point of view. It's a project locatedRorto-Portugal since September 2008 (ongoing
until Sept. 2010).

All the events are organized around the balancevdmet theoretical/critical thinking and good

practices in intercultural perspective.

INTER-CULTURAL.:circle of eventsonglomerates a variety of scientific meetingsnisars,
workshops, concerts, exhibitions... etc. which dioethe participants different views about the
cultural/ideological diversity and problems in timelticultural world we live. It intends to link and

unify different approaches in intercultural themes.

This circle of events aims to present, share, dseund question several intercultural approaches to
theoretical ideas and practices in interculturaioadion.

The articulation and dissemination of all thesenévdnave the final goal of building a local and
national line/network/community of interest wheearal intercultural projects could be created,

discussed and developed... and hopefully appliedatity.

Some of the events were: workshop “Agents for Taslee”, seminar “Education as an Instrument
for Social Intervention in the XXI century’, semmdNetwork of Solidarity Economy”,
“Investigation-Action”, scientific meeting “1st latnational Meeting on Human Rights”, etc.. In
2010 will be several workshops on Human Rights oflaboration with International Amnesty
Portugal, implementation of intercultural materralchools (with Anne Frank House), exhibitions

about “family diversity”, etc.

INTER-CULTURAL.: Circle of events a project of cooperation between the investgagroup of
the Languages and Cultures Unit from Paula FragsiBehool of Education, Porto-Portugal
(Miguel Prata Gomes) and the University of Portortirgal (Maria Pinto) integrated in the
activities of thdnterNetwork. Intercultural Education. Teacher Tmaig and School Practice

http://internetworkblog.blogspot.com/
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RESOURCE 5: Figuring Foreigners Out by Craig Storti
This workbook entails self-assessments, strategies some examples of misunderstandings
resulting from contrasting cultural points of view.

http://www.amazon.com/Figuring-Foreigners-Out-Practcal-Guide/dp/1877864706

RESOURCE 6 Geert Hofstede

At this website you can get to know definitionseath Hofstede’s Dimension. There are links for a
page representing a country in the world. On eacimity page you will find some graphs

depicting the dimension scores and other informatio country and culture. It is a good resource
to contrast cultures.

http://www.geert-hofstede.com/

RESOURCE 7: Cultural profiles project

The project focuses on cultural profiles providargoverview of life and customs in the profiled
country. It is a project held by Canadian governmermet to know the different cultures that have
settled in the country.

http://www.cp-pc.ca/
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Commented References

REFERENCE 1: Intercultural education: Perspectivesand practices

This textbook has contributions by different authi@oming from different disciplines and
contexts. The objective for the book is to promatercultural approach to meet cultural diversity
in educational setting¥he book is conceived to be used in a flexible aegording to the specific
teaching situation. The reader or teacher canhesehtapter of the book who consider is relevant

for a specific audience.

It is a text elaborated as a document for the Eatocramerican Master on Intercultural Education
(UNED). It has been written as a product of the ALINTER Project oriented to design and
implement a Euro-Latinamerican Master on Intercalt&ducation.

Objectives
» To offer ideas in order to provoke the implemewtabf an intercultural approach to

managing cultural diversity in the educational &ftons.

Users
Teachers, social workers and anthropologist

Doctoral and Master students
Activity and organization
It is a teaching document oriented to be usedtaslan the courses of the Master, as a reference

lecture. The book is conceived to be used in adlexvay according to the specific teaching
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situation. The reader or teacher can use the ahaftiee book who consider is relevant for a
specific audience.
INTER-ALFA Project (European Commission) & UNED @bance University of Spain)

Learning result

The book has been edited recently and we do n@ leavning result yet.

Strengths and weakness

The book is integrated by contributions made bfed#nt authors, coming from different

disciplines and contexts. They have been cooperéintwo years, discussing about the
intercultural approach and putting it into practree designing the Master.

The book is made by a very specific group of peapie does not present a holistic scenario about
the intercultural practices. It does not includeasl for teacher activities or recommendations about

how to use it in teacher training

How the materials and resources meet interculturaissues

It meets intercultural issues by involving peoplani different disciplines and institutions (from
Europe and Latin America) who have been workingtoer for two years in order to design a
Master on Intercultural Education. The experienfceritten the book has been intercultural itself

because it has required cooperation and interelltunderstanding between all the participants.

Recommendations
It is a useful tool to provoque reflection abouthim adopt an intercultural approach in the

education situations.

REFERENCE 2: La integracion escolar a deba{é debate on Integration in School]
Thebook is in Spanish. Fernandez Montes, M. and WIadéf-Seichter (eds.)a integracion
escolar a debateMadrid: Pearson. 2009. The reading of this beakseeful to challenge the
meaning of the idea of integration, and also tlafices associated with it, from very different

point of views
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Objectives

This is a book whose purpose is to discuss theamiraf integration itself. It gathers different
papers from academics and teachers showing vegydlit perspectives on the subject. The
different point of views is a goo way to provokesflection on the reader. The idea is to challenge
his/her previous ideas in order to make them moneptex. The book includes the final

conclusions written by all the authors and sumnnagithe ideas discussed.

Organization

The chapters are organized into four parts (alleccahapters)

1% part on the concept of integration

2" the point of view of people involved

3th integration policies and measures from thetpafimiew of the external observers
4™ school integration from the point of view of theaple who put it into practice

5™ conclusions: beyond school integration

How the materials and resources meet interculturaissues
The idea of integration itself is at ads with the&kcultural Education perspective, but it is difilk
to challenge it since it is very common, this baok way to make the reader think about it,

reflecting from the theory and also from schoolcpice
Recommendations

The different point of views is a goo way to proeakreflection on the reader. The idea is to

challenge his/her previous ideas in order to mhkentmore complex

REFERENCE 3: Intercultural Education. Ethnographic and Religious Approaches

Book in English. ELEANOR NESBITT (2007ntercultural Education. Ethnographic and
Religious ApproacheS&ussex Academic Press. ISBN: 978-84519-033-0
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The book is written for teachers at all levels had several case studies from primary and
secondary level. The content in the book focusdsomnto observe signals of meanings that matter
to children and young people and therefore needatiber and be understood by their teachers and
the wider communityThis book provides a valuable resource for thogmeged in religious

studies, comprising a rich library of data relevianturrent debates in these fields. Drawing on
field studies of children of ethnic background®iitain, the author argues the value of schools
adopting an ethnographic approach in intercultedaication.

Examples from Primary, secondary and higher edocatemonstrate the urgent need for teachers
and others to be better informed of cultural ditgrand to understand the interconnections
between ethnographic studies, pastoral care, thiegum and international events. Intercultural
Education examines a wide variety of issues, inolgdpirituality, identity information, the ways

in which ‘beliefs’ and ‘practices’ are representstéreotyping communities, being a Christian at
school and the role of caste.

Objectives
This is a treasury of keenly observed signals cdmmegs that matter to children and young people

and therefore need to understand by their teaemetshe wider community.

Users
This book has been written for teachers, teacherdrs and their students and others working with

children and young people.
Activity and Organization
The book contains various activities for Primargc&dary and Higher education in the areas of:

spirituality; ethnography; cultural perspectivesjltiple identities.

The book containBractical Guidelinesfor teachers as well as a glossary, covering palstare,
racism, liaison with parents, recognizing the dsigrof language etc.

The Content in the book: Introduction: culturaletisity and intercultural education. Chapter 1):

Birthdays — a spectrum of difference, 2): Youngdiis and vegetarianism, 3): The diversity of
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experience within a faith tradition, 4): Festivalschools’ involvement in ‘tradition’, 5): Beliehd
practice — God and Holy Water, 6): Tradition andich — what young Hindus believe, 7): Caste,
Hindus and Sikhs, 8): British, Asian and Hindu —tiple identities, 9): Spirituality and religious
experience, 10): Ethnography as reflective pracfgpendix — Practical guidelines for teachers:

cultural diversity and the school

Learning result

The great value of this book is its insistence thegrsity, syncretism and the lived reality of
religion should be taken into account in religi@asication teaching and that it is important to hear
the voices of children and young people alongdi@ediscussions of orthodox religious ideals.
Nesbhitt challenges how often those from religioosimunities are seen as stereotypical or as all
alike and makes clear that in every religious crtigere are variations that must be recognised
and acknowledged. The book brings together extersiltural knowledge, a wide scope of
pertinent research, sensitivity to the impact dfural perspective and a generous open view of

religious communities and their complexity.

Strengths and weakness
Insights of this book become a necessity for gaofiegsional practice and its resources a handy

compendium of details and insights.

How the materials and resources meet interculturaissues

The book brings to life the traditional pluralitgtiinic, cultural and linguistic etc.) of different
communities of faith and the modern plurality rethto the intellectual climate of late modernity
or post modernity. It is a warning against the gasling generalisation of intercultural education

and is made in the best possible way!

Recommendations
The studies which the book is based on use ethpbgras its methodology. It is fairly described as
‘the discipline of deep listening and close, reflex observation. Interpretation plays a necessary

part and causes one to ‘ponder’.
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REFERENCES 4: L education interculturelle

Abdallah-Pretceille, M. (1999)."education interculturelleParis: Presses Universitaires de France.

This author establishes a conceptual frameworlefme intercultural education. She proposes
intercultural approach as a paradigm to understiéretsity in education. She proposes to foster
and identify the “intercultural archipelagos”. Theok offers meaningful ideas about what

intercultural education means and which are thetjmal implications of this approach..

REFERENCES 5: Pedagogia intercultura[intercultural Pedagogy].

Aguado, Teresa (2003pedagogia interculturdlintercultural Pedagogy]. Madrid: McGraw-Hill.

This is a clear explanation of what InterculturduEation is. Based upon the idea of cultural
diversity, it deals with theory, social context,thredology, research, competencies, mediation,
continuous education and virtual learning/teaclpragess. This book makes a timely reflection on
the state of innovation of the intercultural apmtoan education, having in mind all the theoretical
inputs as well as the practical implications (peéit, social) that have influence on the curreatest

of implementation of the intercultural educatianpriovides a very clear framework on the situation

and prospective of research and practice in tleig.ar

REFERENCES 6: Educacion intercultural: una propuesta para la traformacion de la

escuela

Aguado, Teresa; Gil Jaurena, Inés; Mata, Patrk@§).Educacion intercultural: una propuesta

para la transformacion de la escueldadrid: Los Libros de La Catarata.
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This book presents Intercultural Education as a apgroach to transform schools, providing with
tools to reflect on our current ideas on diversigas to analyze and challenge educational

policies, and specific proposals and strategiehémge schools.

REFERENCES 7: Educacion intercultural: una propuesta para la traformacion de la

escuela

Aguado, Teresa; Gil Jaurena, Inés; Mata, Patri@§).Educacion intercultural: una propuesta
para la transformacion de la escueldadrid: Los Libros de La Catarata.

This book presents Intercultural Education as a apgroach to transform schools, providing with

tools to reflect on our current ideas on diversitgas to analyze and challenge educational

policies, and specific proposals and strategieh&mge schools.

REFERENCES 8: Education for Intercultural Citizenship

Alred Geof, Byram Michael, Fleming Mik&ducation for Intercultural Citizenshipdultilingual
Matters Ltd.

Examines citizenship education from the perspeaflaterculturality in order to extend its

meaning and significance within and beyond theomagtate, and in education in the nation state.

This encapsulates many of my beliefs.

REFERENCES 9: An Introduction to Multicultural Education.

Banks JimAn Introduction to Multicultural EducatiorBoston: Pearson, Allyn & Bacon, 1994;
Fourth Edition, 2008.
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Translated and published in Japan by The SimulP1€96. Translated and published in Greece,
2006. This book gives as excellent overview ofrttagor issues in the area of multicultural

education. The most recent Volume will also inclidg authors from Europe.

REFERENCES 10:Diccionario de relaciones interculturales, diversid y globalizacion

Barafano, A., J. L. Garcia; M. Cétedra y M. J. Dand (Coords). 2007Diccionario de relaciones

interculturales, diversidad y globalizacioNadrid: Editorial Complutense, UCM.

This book with several articles presents an intargicture to clarify concepts connecting with
Intercultural Education.

REFERENCES 11:La cultura como praxis

Bauman, Z. (1999).a cultura como praxisPaidés, Barcelona.

Analiza las diferentes formas en que se utilizgmehino cultura, como concepto, como estructura
y como praxis. Para el autor la cultura es un dspaeo y cambiante de las relaciones humanas
por lo que se debe entender y estudiar como paggral de la vida.

REFERENCES 12:Social Justice and Intercultural Education.

Bhatti, Ghazala, Gaine Chris, Gobbo Francesca, baeywvonne Social Justice and Intercultural
Education.Trentham books Ltd.

Encapsulates the richness offered by the discafrsecial justice and explores how it is

understood in Europe and its connection to intéucal education as interpreted in different parts
of the EU.
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REFERENCES 13: Sistemas de ensefianza y sistemaspdasamiento.

Bourdieu, P. (1985), Sistemas de ensefianza yresistde pensamiento. In J. Gimeno Sacristan y

A. Pérez GOmed,a ensefianza: su teoria y su practibéadrid: Akal Universitaria, 20-36.

The school culture acts building in the individuaisecific thinking categories which are mediators
in the communication. The author shows how thehisacmodifies the content of the cultural
references transferred by the educational encauatet legitimate a “class culture” based in the

supremacy of some specific ways of thinking andesg

REFERENCES 14:0Outline of a Theory of Practice

Bourdieu, P. 197 utline of a Theory of Practic€ambridge and New York: Cambridge Univ

Press.

Bourdieu goes beyond Marxism is his descriptiothefsocial, economic and educational capital

that communities and individuals take with thenoitite educational realm.

REFERENCES 15:Career Guidance and Inter-cultural Challenges.

Cieslikowska, D., Kownacka, E., Olczak, E., PaszkowBkagacz, A. (2006)Career Guidance

and Inter-cultural ChallengedVarszawa: Koweziu.

It covers career guidance topics in a context @rioultural challenges. Moreover, the book
presents differences in social functioning of peogho originate in different cultures; it gives
properties to the dynamic of acculturation andtsgigs for combating the double-sided nature of
culture. Additionally, it contains particularly udsécontent for career counselors, regarding inter-

cultural communication and intercultural competeimceocational guidance.
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REFERENCES 16:Designing Groupwork: Strategies for the HeterogenmsoClassroom.

Cohen ElizabethDesigning Groupwork: Strategies for the HeterogerseGlassroom.

This book goes beyond methodology and uses a povgertiological lense to examine status

differences in classrooms and what can be donet dlhisu

REFERENCES 17:International Perspectives on Intercultural Educatn.

Cushner Kennethnternational Perspectives on Intercultural Educeti Lawrence Erlbaum

Associates Inc.

This volume is an attempt to expand the dialoguwiaulticultural education.

REFERENCES 18:Experience and educatian

Dewey, J. (1963)xperience and educatioNlew York: Collier Books.

In this book Dewey rethinks education and purpamg&w education featuring reforms that have
reappeared in each era of progressive reform:gisary learning conducted in more experiential
ways; interdisciplinary curriculum aimed at makir@nnections among ideas; cooperative learning;
shared decision making among teachers, studentsaardts; "detracking” to make a challenging
curriculum available to more students. The inteértoal approach in education rethinks education

and have clear coincidences with Dewey’s reforpmgposal.

REFERENCES 19: Otra escuela es posible [Another school is posgible
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Feito, RafaelOtra escuela es posible [Another school is poskitbfadrid: Siglo XXI. 2006.

The author has in mind the idea of the title tottrgonvince the reader, theoretically and

practically that it is possible to have a differsnhool

REFERENCES 20:Pedagogy of the oppressed

Freire, P. (1998)Pedagogy of the oppressédiew York: Continuum Pub. Co.

He says teaching is not to transfer knowledgefdbuild the conditions to create knowledge. He
proposes a meaningful theory about teaching amdifeaas processes interconnected that require
the personal implications of the participants. assic approach to the empowerment of

disadvantaged communities through education

REFERENCES 21:Diferentes, desiguales y desconectados. Mapas detdéaculturalidad.

Garcia Canclini, Nestor (2004)iferentes, desiguales y desconectados. Mapas de la
interculturalidad.Editorial Gedisa, Barcelona.

Enfoque original y multidisciplinar, sociologia,datropologia y las teorias comunicacionales.

Sabe describir de manera muy cercana el mundolgatha, definir en qué consiste la
interculturalidad, y dibujar con ejemplos concretumo este panorama. Con todo ello ofrece una
vision muy critica de la realidad en la que no nieja aparecer grietas que abren posibilidades para
la transformacién social. Canclini junta tres obgetle estudio que se suelen analizar por separado:
Las diferencias, que normalmente estudian lasa®aie |o étnico y lo nacional. Las desigualdades
sobre las que el marxismo y otras corrientes msac@les se centran. Y las conexiones y

desconexiones foco de atencion en los campos coatuional e informatico.

Multidisciplinary approach connected to sociologgthropology and communication theories.

Describe very closely the globalized world, defivieat multiculturalism, and drawing with
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examples throughout this picture. Offers a critidalv of reality that no longer appear cracks open
possibilities for social transformation. Combineeth objects of study that are usually analyzed
separately: The differences that normally studyttle®ries of ethnic and national, inequalities on
which Marxism and other current social macro foand the connections and disconnections focus
in communications and computer fields.

REFERENCES 22: La investigacion sobre educacion iatcultural

Graferas, M. et al.. (1998): “La investigacion sobducacion intercultural”, en Grafieras, M. et al.:
Catorce afos de investigacion sobre las desiguadash educacion en Espaidadrid. Centro de
Publicaciones. Secretaria General Técnica, pp.501-1

En este capitulo se repasan distintas definicideesducacion intercultural y se destacan sobre
todo las contribuciones del Consejo de Europa, gaien es necesario orientar el pensamiento de
los ciudadanos/as hacia la diversidad cultural pader evolucionar en un nuevo concepto de
sociedad y ciudadania. Se destaca, fundamentaltaemi@acion entre la educacion intercultural y
los valores democréticos.

This chapter reviews various definitions of intdtgrtal education and highlights in particular the
contributions of the Council of Europe, for whonisihecessary to guide the thinking of citizens to

cultural diversity in order to evolve a new concepsociety and citizenship. It stands out, mainly

the relationship between intercultural educatio d@mocratic values.

REFERENCES 23:Antropologia en el aula. Una propuesta didacticarpaina sociedad

multicultural [Antropology in classrooms. A didaatiproposal for a multicultural society]

Hernandez y Del OlmdAntropologia en el aula. Una propuesta didacticagpana sociedad
multicultural [Antropology in classrooms. A didacproposal for a multicultural society].

It has a propose to focus the teach from culturedrdity perspective
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REFERENCES 24:Cultures and Organizations. Programming the mind.

Hofstede, G. (2007 Cultures and Organizations. Programming the miwhrszawa: PWE.

This book shows great strength and range influehcelture and cultural differences has on an
organization and management. Author explained whiatire itself and cultural phenomenon are
(e.g. values, norms, symbols), what national caltar(based on research conducted in several
dozen countries). It also shows what the practioakequences of cultural differences are and how
to combat them to make international understanbdetgieen nations, organisations, and people.
Author illustrates changes that we can observelations between culture and organisations in

times of progressing integration and globalization.

REFERENCES 25: INTER Group: Actas congreso Inter. Congreso internacional de edaion

intercultural. Formacion del profesorado y practicascolar Madrid: UNED. 2007.

This CD is a compilation of the papers and workshafthe INTER Conference which took place

in Madrid in 2004 and a very good way to take &labwhat it is going on on Intercultural

education.

REFERENCES 26:Culture is Our Focus, Diversity is Our Normality.

INTER Group:Culture is Our Focus, Diversity is Our Normalityienna: Navreme. 2006.

This is a Guide to put Intercultural Education iptactice. It is divided into 8 Modules, each

addressing a different topic: 1) compulsory edwegt?) Diversity versus homogeneity, 3) School,

home, community, 4) theoretical ssumptions, 5) Btlaoal Policies, 6) Evaluation, 7) School

structure, and 8) Teaching and Learning strategies
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REFERENCES 27:Racism: What It Is and How to Deal with It.
INTER Group:Racism: What It Is and How to Deal with\ienna: Navreme. 2007.
This work was intended as a practical tool in s¢htmopen up a dialog on racism. It contains

formal information as well as activities to do lretclassrooms and different ways to approach the

subject. | think that antiracist education is ayMenportant area of Intercultural Education.

REFERENCES 28:Religious Diversity and Intercultural Education: Reference Book for

Schools.

Keast, JohnReligious Diversity and Intercultural Education:Reference Book for Schools.

Council of Europe.

This reference book covers some of the theoregbeedpectives, some key conceptual elements of
intercultural education on various approachesdohimg and learning, some aspects of religious
diversity in schools in different settings, and soexamples of current practice in some member
states of the Council of Europe. Most useful!

REFERENCES 29:Cultura. La version de los antropélogos

Kuper, A.(1999): Cultura. La version de los antropologd®aidds basica, Barcelona.

Rastrea el concepto de cultura desde los debat@sndgio del siglo XX hasta Parsons. Expone

las razones que niegan el determinismo cultural.

Traces the concept of culture from the debatebkeoktrly twentieth century to Parsons and

exposes the reasons for denying the cultural détesm.

REFERENCES 30:Guia de conceptos sobre migraciones, racismo erautkuralidad.
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Malgesini, G. y Gimenez, C.(200@uia de conceptos sobre migraciones, racismo e

interculturalidad.Education Ministry Madrid.

Consejeria Educacion Comunidad de Madrid. Consigeeoces un buen glosario de términos, tiene
rigor y en muchos casos se muestra el recorridorfie, ayuda a conocer y problematizar. Creo
gue es bastante imprescindible definir qué entendgrar muchos de los conceptos que
manejamos.

I think it is a good glossary of terms, has rigod @ften shows the historical path, it helps towno
and problematize. | think it is quite essentiatiefine what we mean by many of the concepts that
we handle.

REFERENCES 31:Intercultural Education.

Nesbitt, Eleanorintercultural Education

This book has been written for teachers, teacherdrs and their students, and others working with
children and young people and a most valuable resou

REFERENCES 32:Affirming Diversity: The Sociopolitical Context oMulticultural Education.
Nieto, SoniaAffirming Diversity: The Sociopolitical ContextMiulticultural Education

Sonia Nieto looks carefully at the sociopoliticahtext of teaching. It is especially strong when

looking at the role of teachers and her argumenta taring pedagogy.

REFERENCES 33: La educacion intercultural. Ante los retos del sigkXI.
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Sabariego, M. (2002):a educacion intercultural. Ante los retos del siglXI. Bilbao. Desclée de

Brouwer.

En esta publicacion se presentan los antecedegité&rohino educacion intercultural, los
significados que se le atribuyen en los difereptdses, tanto europeos como americanos, y la
vinculacion del término a la reivindicacion de ddras y mismas oportunidades de las clases

sociales y de las minorias étnicas mas oprimidas.

This publication presents the history of the temtericultural education, the meanings attributed to

it in different countries, both European and Amanicand linking the term to claim rights and

equal opportunities of social classes and ethniorities most oppressed.

REFERENCES 34:Los muros de la separacion. Ensayo sobre alterofopifilantropia.

San Roman, T. (1996).0s muros de la separacion. Ensayo sobre alterafgbilantropia.

Tecnos, Barcelona.

Resulta de gran ayuda para analizar nuestra podrante al otro, nuestros presupuestos ante la
diferencia, para acercarnos a los argumentos gtiigan las distintas posturas. Quiza esta mas
relacionado con racismo.

It is very helpful to discuss our position on thikey hand, our estimates of difference, to bring to
the arguments that justify the different positioRsrhaps it has more to do with racism than
intercultural Education.

REFERENCES 35:The Psychology of SmileCultural Analysis

Szarota P. (2006).he Psychology of Smil€ultural Analysig(s. 43-60). Gdask: GWP.
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The book has an interdisciplinary nature and caimtegesting for professionals of different
disciplines, as well as simple, demanding andligesit readers, due to the character of its content
and formulation. Attractiveness to this book isngeadded by lightness of moving between topics
while discovering new subjects, broad study persgecas well as good, colourful and never

boring language.

REFERENCES 36:Migrations and citizenship

Universidad Autonoma de BarcelonbCongreso Internacional de Etnografia y Educerci

September 2007, “Migrations and citizenship”.

The publisher collects ethnography investigatioasny of educational context. It presents a
picture about how to confront teaching in multiout context. It includes theoretical foundations
and analysis criticism of these too

REFERENCES 37:Mind in society.

Vygotsky, L. (1998)Mind in societyMA: Harvard University Press.

Dewey wrote: “It exists a tight and necessary refabetween the real experience and the
education processes”. Those authors emphasizeshploetance of the cultural and social context

in the educational processes. Vygotsky definecctmeept of “potential development area” which

focuses on the idea: we learn thanks to the inierecwith others, either teachers and our peers.

REFERENCES 38:Las esferas de la justicia. Una defensa del plusatio y la igualdad

[Spheres of Justice. Defence of Pluralism and Equl].
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Walzer, Michael (1997).as esferas de la justicia. Una defensa del plsrab y la igualdad

[Spheres of Justice. Defence of Pluralism and EgiaWéxico: Fondo de Cultura Econémica.

For me it has been a crucial reference to reflacrmd understand the social justice debate, and the
variety and complexity of the factors implied instlsubject. It also provides with a powerful

proposal for analysing the causes of unfairnesamgkfied in several and different real situations.

REFERENCES 39:Comunidades de practica. Aprendizaje, significadmentidad,
Communities of practice. Learning, meaning and idéw,

Wenger, E. (2001 omunidades de practica. Aprendizaje, significaddeatidad,Paidos,

Barcelona.

Presenta un amplio marco de referencia conceptwalqgoncebir el aprendizaje como un proceso
de participacion social. El compromiso en la pcacsocial, es el proceso fundamental por el cual
aprendemos y nos convertimos en quienes somoitdadibasica de analisis no es el individuo,
ni las instituciones sociales, sino las “comunidadie practica” informales que forman a las
personas en su intento de lograr un objetivo corfixplora la interseccion entre cuestiones

relacionadas con la comunidad, la practica soeialignificado y la identidad.

The book gives a presentation of a broad concefraralework for conceiving of learning as a
process of social participation. The commitmergdoial practice is the fundamental process by
which we learn and become who we are. The bastamfianalysis is not the individual or social
institutions but "communities of practice are imf@l people in their efforts to achieve a common

goal. Explores the inter section between issueswimunity, social practice, meaning and identity.

REFERENCES 40: INTRODUCCIO A L' EDUCACIO INTERCULTU RAL
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GRAMC. (Grupos de Investigacion y Actuacion sobiearias culturales y trabajadores
extranjeros)."INTRODUCCIO A L' EDUCACIO INTERCULTURL". Girona; GRAMC, 1992.

Unidad didactica y materiales de un curso de foibmadirigido a educadores. Comprende cuatro
apartados: marco conceptual, caracteristicas geayecto de Educacion Intercultural, actitudes

basicas y materiales curriculares.

Course materials for educators training that cosgsriour sections: conceptual framework,

characteristics of Intercultural Education Projéetsic attitudes and curriculum materials

REFERENCES 41:Racism: what it is and how to deal with it. A Guide talking about racism

INTER Group (2007)Racism: what it is and how to deal with it. A Guidealking about racism
Vienna: Navreme Publications.

It is a tool for training and auto-training not priibr teachers, but also for all kind of educatams
people interested in. It intends to promote reitecon this relevant issue and provide with
resources and key ideas to deal with racism, staftom make it visible by “talking about it”. This
resource, in my opinion, has two advantages: tisedne is that it is based on youngsters opinions
and concerns, and has been developed in a coltalmveay, with the contributions of a large
number of people, so it is also based on plurati@aes and perspectives; the second advantage
is that it does not intend to convince of anythimgy;, set principles or guidelines; it only tries to
“start” a permanent dialogue on racism, acceptiadg it is a complex reality in which we all are

implied, and that the best strategy to struggie iitot to ignore it.

REFERENCES 42: INTER Guide. A practical guide to inplement intercultural in schools.

INTER Project (2005): INTER Guide. A practical geitb implement intercultural in schools.

www.uned.es/interproject
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The INTER Guide The INTERGuide has been designed@actical tool to provide the reader

with support in analyzing, implementing and imprayintercultural Education in school practices.
While writing it we have been focused in teacharaining and teachers in service, but we hope it
could be also useful to anybody with a direct alinect interest in thinking critically about
Education, as well as to those who are not satisti¢gh the current state of the art for whatever th
reasons and want to change and improve the wayhith we are currently teaching and learning.
What the Guide provides the reader with are mashbllenges to re-think and re-shape her/his

current ideas and practices about Education.

REFERENCES 43:Metodologia para la formacion en educacion intertutal [Methodology

for Training on Intercultural Education].

Ruiz de Lobera, Mariana (2004jetodologia para la formacion en educacion intetetal
[Methodology for Training on Intercultural Educatip Madrid: MEC.

This book provides the reader with a clear and dtepduction to the intercultural education
assumptions; having the current social reality fimmework, it links theoretical findings with

daily life questions and concerns. And it dealdwaitvery necessary, but difficult and not usual
subject, as it is training methodology. Althouglsihot directly aimed at teachers, it offers a
suitable and relevant selection of group dynanTfite dynamics can be likewise applied to teacher
training or as a tool for teachers to be used thdir students with the aim of increasing their

knowledge and sensitivity to intercultural issues.

REFERENCES 44:Schools that learn

Senge, P. (2000%chools that learnrNew York: Doubleday.
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The book is an important resource for all thosetimgrto tackle the challenge of integrating

family, school, community and policy makers in al@dmons on behalf of equal opportunities for

all. Education is showed as an ongoing process, avibugh time to learn new ways of teaching, to
unlearn old habits.
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APPENDIX
Questionnaire to the Intercultural Network Collecting Teacher Training Materials and

Resources to practice Intercultural Education

Work Package 6:
Collecting training materials & resources and depel directory for Intercultural Education. Aim
for the Questionnaire (WP6)n get an overview for collecting Teacher TrainMgterials and

Resources to practice Intercultural Education lbark for developing the directory

Description of materials and resources | Experiences

Title Public

Kind Objectives

Description Context

Activity Description of process

Organization Strengths/weakness

Recommendations Evaluation learning result and learning process
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How do the materials & resources meet

intercultural issues

How did the experience develop intercultural

education
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